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GRAFTER I 
INTRODUCTION 
~e purpose of this study is to develop supplementary, 
graded, social studies guides for the improvement of recall and 
to evaluate the gains group techniques offer in working with 
these guides. 
In the field of social studies many children understand 
r 
what they read when they are reading it, but cannot remember it j 
I continued day after day for perhaps one hundred and eighty 
!school days each year, does not aid in the improvement of re-
call, nor does it provide adequate motivation in the lesson 
procedure. 
I There is evidence that a skill is acquired through re-
petition of set steps of prooedure; provided oare is taken to 
'avoid incessant and uninteresting repetition of procedures. In 
~ addition, careful adjustment is to be made for individual dif-
lferences. 
1~-~er=~e~~h-e underlying postulate of this study is that I ==~L-==::~~ II "~-==-I' ----··-~-------------·- ·-
~~ Boston University 
!! School of Education 
p Library 
I 
i 
l 
h 
d 
• 
is possible to improve recall through planned teaching aids 
and motivating practices, since the effort expended to remem-
ber is also dependent upon one's interest in the activity. 
Whether the 
' j as the ones 
graded study guides and the group techniques such 
used in this study are of value is the subject of 
I 
this thesis. 
THE PROBLEM - ITS IMPORTANCE AND JUSTIFICATION 
The purpose of this study is to develop a series of 
graded study guides to aid in improving the ability of fourth 
grade pupils to recall material read in social studies and to 
evaluate the gains group techniques offer in working with these 
guides. 
Recall is an important study skill. The ability to re-
member material is fundamentally important for use in thinking 
and in speaking. In taking part in a discussion, in making a 
11 report, in retelling a story, in preparing to take a test, in 
I 
I 
solving problems, and in many other activities pupils must de-
cide which ideas to retain. 
Provision for this study skill should be made not only 
in the teaching of reading, but also in the teaching of social 
studies and other content subjects throughout the elementary 
career. such a procedure will not only give significance and 
importance to the reading skill, but vvill at the same time 
improve the use of reading in the content subjects. I 
~' li===== 
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1 
Durrell justifies this study when he says, "Success of 
I the instruction in study skills depends upon adequate motiva-
~ tion and graded lesson plans for each ability so that the child 
may progress with confidence and security, and upon adjustment 
of instruction to individual needs as revealed by observation 
and measurement of pupils." 
i 
2 
It is further justified by McKee who maintains, "In the 
third, fourth, fifth, and sixth grades, the teaching of social 
studies, science, and all other content subjects should be 
taught in a way which develops the pupilrs skill in retaining 
ideas gained through reading. Particularly the making of assign 
ments to reading, the conducting of class discussions, and the 
planning for reviews prepar~tory to testing should focalize 
ideas to be retained, build a sensitivity to the importance of 
retention, and provide practice in remembering. Such provision 
is imperative both to the improvement of instruction in re- j 
taining ideas and to the pupil 1 s achievement in the content il 
subjects themselves." I 
l 
t ties, Durrell, Donald D., ImProvement of Basic Readin~ Abili-nw York: World Book Company, 1940. P• 232. 
2 
MeKee, Paul., The Teaching of Reading in the Elementary: 
3 
School. Boston; Houghton Mifflin Company, 1948. P• 547. 
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CHAPTER II 
REVIEW Q! RESEARCH 
Research in the combined field of social studies and 
~eading is not extensive. Teachers of the social sciences are 
cognizant of the fact that facility in recall is important. 
The references given in this chapter are pertinent to this 
study in that they refer to the problem of how rec8fl may be 
improved through planned practice. 
1 
McKee states, ttTo establish certain skills needed for 
retaining ideas read, many pupils will need more practice than 
that given by definite lessons. One way of providing such ad-
ditional practice is through the use of special exercises. 
Each of those exercises should be concerned 1~th one or two 
skills and should contain neither vocabulary difficulties nor 
meaning difficulties for the pupils for whom they are in-
tended." 
2 
The underlying postulate of a study conducted by Burke 
1 is that it is possible to improve through training and practice 
I the ability to recall. Burke used twenty-five lessons with 
1
1 
p13,ired exercises of approximate difficulty and justified the 
I 1 
I McKee, Paul, The Teachin of Reading in the Elementar , School. Boston: Hou on ~ffl~n Company, 1948. p. 3. 
2 
Burke, Marie Louise, ".An Evaluation of Workbook E:x:er- l,l 
cises for Developing Oral Recall in Grade Six,-" Unpublished 
--------· j ~~- M:_T_h-~sis_,_B_oston Uni =er:_i_ty, Bos,=t=o=n=, =l=94=6=. ========~IL 
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importance of the study because of the need to be able to re- lj 
call l~ctures, news items, circumstances surrounding accidents, 
and messages received. Her findings aimed to evaluate the ef-
fect of' working through a series of specific exercises upon 
written recall and to evaluate the ef'f'ect of' such exercises on 
oral recall. 
The initial ability of the children in the experimental 
group to recall orally and in writing was compared with their 
ability after practice was given by the exercises used in the 
study. A gain was noted. It was attributed to the practice 
given in planned exercises. 
1 
In the Salisbury study which was carried out by pre-
senting thirty planned lessons to 4?4 high school students, it 
is demonstrated that a conscious use of outlining as a method 
of study when taught through practice \r.ith materials of a gen- . 
eral nature, will transfer to a specific study situation and 
will tend to improve the mastery of content subjects. i' 
Immediate recall in the form of a test is advocated f'or I 
the retention of factual material by Spitzer.
2 
The material j 
used in his study consisted of an article of 57? words in 
length. Retention was measured by a multiple choice test con-
taining twenty-five items of five responses each. The subjects 
1 
Salisbury, Rachel, "A Study of the Transfer Effects 
Training in Logical Organizations," J"ournal of Educational 
Research, 28: 241-251, December 1934. 
of I
I 
I 
5 
2 
Spi tzar, Herbert F. , "studies in Retention," J ournaJ. of Ill 
: EducationaJ. psychology, 30: 641-656, December 1939,==== -~ -=" 
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i! 
of the study being 3605 sixth grade pupils in the state of 
Iowa. Re found that immediate recall is an effective method of 
aiding the retention of learning and should therefore, be 
employed more frequently in the elementary school. 
In an investigation conducted with 26 third grade pupils, 
1 
Sullivan found specific practice in oral recall by means of I 
graded lessons produced marked gains in the oral recall 
of the experimental group. 
abilityj 
2 
It was reported by Bucknam that the difference in the 
fluency of unaided oral recall and written recall of geograph-
ical material in grade five was greater for short than for 
long selections. In a group of 122 pupils a mean difference of 
25.52 in total number of ideas recalled in unaided v~itten re-
call and multiple choice questions was reported. 
3 
Foster developed a series of exercises to aid in ~-
proving the ability of sixth grade pupils to recall material 
read, and to recall it in sequence, by ~riting immediately 
after reading. 'in examination of the total findings revealed 
l 
Sullivan, Catherine, ".An Evaluation of Workbook Exer-
cises for Developing Oral Recall in Grade Three," Unpublished 
Ed. M. Thesis, Boston University, Boston, 1941. 
2 
Bucknam, Margaret E., "Comparison of the Fluency of 
Oral Recall with Written Recall in Silent Reading in Geography 
in Grade Five," Unpublished Ed. M. Thesis, Boston University, 
Boston, 1941. 
3 
I j 
I Foster, Elizabeth v., "Experiments in the Improvement 
of Written Recall,n Unpublished Ed. D. Dissertation, Boston 
University, Boston, 1949. L= 
II 
!I :; 
that ability in written recall and sequence in recall may be 
improved by: 
1. Planning teaching aids and procedures to 
reach that goal. 
2. Planning consistently good teaching to 
meet special needs. 
3. Planning for proper motivation of the 
child through interest. 
4. Planning to keep the child constantly 
aware of the goal and of his progress 
along the way. 
College sophomores were the subjects of a study conducted 
1 
by Peterson concerning the difference in the ability to retain 
j and recall when the students knew that they would be expected 
I l to recall. The results indicated that the students who knew tha 
1 
they would have the opportunity of recalling the list of twenty! 
words dictated did 48.4 per cent better in the delayed recall 
than did the group who were unaware of the experiments. 
2 
1 Keneally constructed·tests to determine the order of 
II difficulty of six study skills for grades 4, 5, and 6. Her con-
1 
1
1 elusions were that due to the wide range of reading levels 
1 
. 
1
peterson, Joseph, nThe Effect of Attitude on Intermediat11 1 
and Delayed Reproduction; A Class Experiment," Journal of I 
Educational Psychology, 7: 523-529, October 1916. 
2 
Keneally, Katherine G., "The Relative Order of Difficul- I 
ty of Several Types of Study Skills in the Intermediate Grades,~1 I Unpublished Ed. M. Thesis, Boston University, Boston, J.939. !' 
I ~ 
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I 
within a classroom it would be necessary to teach all six 
skills in order to provide ~or individual di~~erences 'v.ithin 
the classroom. These study skills are as ~allows:· 
1. Finding minor ideas with major ideas 
supplied. 
2. Selection o~ best summary. 
3. Retention of order o~ ideas. 
4. Matching headlines and paragraphs. 
5. Finding major ideas with minor ideas 
supplied. 
6., Writing original headlines. 
l 
The purpose o~ Tiedeman's study was to discover the ef-
fect o~ review tests on geography material which was studied in 
a typical classroom situation. The data was collected on 1055 
pupils who were in 42 fi~th grade classrooms. 
Tiedemanrs finding justi~y the ~allowing ~acts: 
1. Review tests are an effective means of 
aiding retention o~ materials learned 
in the classroom and should be employed 
as one of the tools of learning. 
2. Review facts should be administered 
immediately after learning and at less 
~requent intervals as time elapses in 
-~ order to secure the most effective results. I 
1 
Tiedeman, Herman R., n A Study in. Retention o~ Classroom I 
Learning,n Journal of Educational Research, 41: 516-531, 
II !; 
;j ll I, L 'l ;l 
----- ~--~--~~--------------
r 
1 
·3 .• Review tests may aid the retention 
of erroneous concepts. Consequently, 
provision should be made for cor-
recting wrong impressions. 
Scott studied the effect of planned lesson on both 
oral and written recall among fifth grade pupils. Practice 
material was planned to be used by the children without the 
assistance of the classroom teacher. Pupils checked one anoth-
erts recall. When the gains in oral and 1~itten recall of the 
experimental groups were compared, a difference in favor of the 
outline method was statistically significant. The critical 
ratio was 3.24. There was a better improvement on the outline 
analysis instead of the graduated question material. 
Techniques for the study of oral language activities was 
2 
the basis for a study reported by Greene and Betts. This was 
conducted with 83 pupils of the University Demonstration School 
in grades 4, 5, and 6. They found the most accurate reproductio 
1 
,I was that obtained on the dictaphone which proved to be 99.8 
l 
per cent accurate. In this same study it was reported that the 
children up through the fifth grade were not so sensitive as 
were adults to the microphone. 
1 
Scott, Helen E., nAn Evaluation of Two TYPes of Work-
book Exercises for the Improvement of Recall," Unpublished 
Ed. D. Dissertation, Boston University, Boston, 1949. 
2 
Greene, H • .A., and Betts, E • .A., tt.A New Technique for 
the Study of Oral Language .Activities,." Elementary School 
-~=-====~~J~o~u~r~n~al~, 33; ?53-761, June 1933. 
I 
1 
~orrant studied the relationship between unaided oral 
recall and recall as measured by multiple choice questions 
over the same selection. In the fourth grade it was found that 
a correlation of .49 existed between rate of recall and number 
of ideas recalled. Those recalling the more rapidly recalled 
more ideas. She found a significantly greater number of ideas 
recalled by multiple choice than by unaided oral recall. 
2 
Elliott explained the purpose of her study in this way·: 
ttThe purpose of this study was to compare the related factors 
Illental age, speed of hand\.n>iting, spelling, reading capacity, 
and reading achievement vdth oral and -written recall." The 
study included oral and written recall from silent reading of 
geography material at the fifth grade level. Among her con-
clusions Elliott states: "The relationship of mental age to 
written recall denoted satisfactory correspondence, as signi-
fied by the coefficient of correlation of .55. Among the pu-
pils tested the mental ages ranged from eight years, seven 
months to fourteen years, ten months, while the number of 
items recorded in written recall varied from nine to fifty 
nine. ~ese wide differences within one grade level emphasized 
the importance of providing for the individual differences of 
l 
Torrant, Katherine E., "Fluency in Oral Expression," 
Unpublished Ed. M. Thesis, Boston University, Boston, 1940. 
2 
Elliott, Vera W., ncomparison of the Factors Related to 
Oral and Written Recall," Unpublished Ed. M. Thesis, Boston . 
University, Boston, 1943. 
·' 10 
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the pupils. n 
1 
.I 
for learn- I 
ing in a college psychology class. To study the most eff'ectivell, 
Meyer studied the examination set as a basis 
he recommended that all learning should take place with the 
set of an essay type of' examination in mind. He concluded that 
if a recognition type of' examination is expected by students 
only memorization of facts takes place. 
2 
Courtney concluded in his study of' recall, "It is evi-
) 
dent from this study that multiple choice recall does not in-
sure comparable written recall. A study of' individual scores 
shows many pupils 1vith high recall on multiple choice items, 
but very low recall on written reproductions. The wider stand-
ard deviation of the written recall test is of significance. 
These findings indicate the desirability of supplementing the 
usual reading test with measures of reading recall in order to 
get a more accurate picture of the pupilts ability to deal 
with material he has read." 
3 
Yoakam studied the effects of a single reading. For 
materials, he used selections of different character and 
1 
Meyer, G., "Effect of Recall and Recognition of the 
Examination Set in Classroom Situations," J"ournal of Educa-
tional Psychology, 27: 81-99, February 1936. 
2 
Courtney, Douglas, Bucknam, Margaret, and Durrell, 
Donald, "Multiple Choice Recall Versus Oral and Written Re-
call," Journal of Educational Research, 39: 458-461, February 
1946. ' 
I 
ll 
I 3 Yoakam, Gerald A., "The Effects of a Single Reading," II j University of Iowa Studies, Vol.2 No.7, State University of' 1 
~==--~~~~ Iowa, Iowa CitL__l922. __ -=!;=-===-----
1! !I !i 
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tl 
length; comprised of language, agriculture, civics, history, 
narrative, geography, and hygiene. The material varied in 
length from 110 words to 1900 words. The number of pupils ex-
amined at one time varied from 16 to 475. 
In some of the experiments Yoakam tested three times, 
once for previous knowledge, once for immediate recall, and 
once for delayed recall. 
Yoakam1 s study emphasizes the need for the determination 
of the relative difficulty of different types of materials 
under varying conditions, and for devising methods to secure 
better retention than can be possible after a single hasty 
reading. 
On selections of 350 to 800 words, children in grades 4, 
5, and 6 will do as well in recalling what they read as what 
1 
they hear. Young studied the relationship between hearing and 
reading comprehension. He advocated that the skill of reten-
tion be definitely provided for in all reading programs. He 
also found that as the child matures reading comprehension is 
more accelerated than hearing comprehension. 
This research indicates that recall can be improved. 
Therefore, this study is an attempt to improve recall in the 
social studies field through the use of graded study guides 
for various group techniques. 
1 
12 
Young, William E., ttThe Relation of Reading Comprehen-
sion and Retention to Hearing Comprehension and Retention3n i'~o~_n_al __ o_f_ lj!!perimental Education, 5: 30-39, Seyte:mber' 19 5. ~~~ 
•I 
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~TER III 
STUDY GUIDES FOR DEVELOPING RECALL 
THE CONSTRUCTION OF T.HE STUDY GUIDES 
The study guides for the development of recall were 
built according to the following criteria: 
1. In the first lessons it was intended that the child 
should be given practice in the selecting of main 
-ideas, the matching of topics with paragraphs to 
which they are related, and the composing of titles 
for the paragraph or paragraphs read. 
2. In the second series of lessons, the pupil was to 
select and group together all the major and minor 
ideas related to a topic. 
3. The third group of lessons were planned to give the 
pupil practice in organizi~g the points of the 
material read by having him reorganize items and 
events in the order in which they occurred in the 
selection. 
4. The fourth series of lessons were planned to give 
the child practice in outlining and note taking. 
5. In the fifth group of lessons the child was to give 
summarizations on paragraphs of various lengths. 
6. The last group of lessons were intended to place 
more and more responsibility upon the child. He was 
1!3 
-· 
to give back the selection read without aid or 
prompting by specific questions. 
The study guides constructed for this experiment were 
1 
based on the material contained in the history text Our America 
from p. 69 to p. 98. Moreover, the study guides were designed 
and constructed for group uses. Thus, the class worked in small 
independent groups receiving no assistance from the teacher. 
BESCRIPTION OF MATERIALS 
The materials were constructed with three levels of 
learning in mind; the superior group, the average group, and the 
slow learners. Allowing for these levels of learning, twenty-
four study guides were constructed for each level. This was 
a total of seventy-two study guides. 
The lessons started with the simple type such as 
I selecting main ideas and progressed to more difficult lessons 
I 
in outlining and summarizing. !n addition, card games, contests, 
drawings of questions, and pupil-teacher techniques were used 
as motivating approaches in order to maintain the pupils' 
interests t)roughout the lessons. 
Group techniques varied from day to day .• There were 
·variations in the size of the groups, ranging from two tQ :five 
youngsters working together. Other variations were homogeneous 
and heterogeneous groupings; and groupings of all boys' all 
II !I 
1 
Townsend, Herbert, Our America. Boston: .Allyn and Bacon, 
1944. 
li 
14 
girls, and both boys and girls. 
JPreover, at the end of the second, third, fifth, and 
! I sixth week of the experimental period; questionnaires were 
I 
distributed and answered by the youngsters. These instruments 
were constructed in order to obtain,in an objective manner, 
information on the pupils' evaluation of materials and group 
techniques used. { Copies of the questionnaires are in the 
·I App endi:x:. ) 
Table I , on the next page, shows the types of lessons 
given in the order of presentation, the pages covered in the 
history book, and the group arrangaments used. 
II 
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TABLE I I 
' I PLAN OF EXPERIMENT I 
. I e ~--.. -- .. t-eriod Types of Exercises pages Covered No. of :PUpils in I 
I . --- J Grouns ! 
--
--·- --- ~ - .... -- . --
I . --
st. wk •. Selecting main Mon. p.69 ·Mon. - 2 
' ideas, subheads, Tues. p.70-7l TUes. - 3 
' 
i and titles Wed. p.72 - · Wed. - 4 I Thurs .. n.75-76 Thurs. - 5 
. - I 3nd. wk. Classifying in- Mon. p.77 Mon. - 2 I 
formation and Tues. p.78 Tues. - 3 
I II 
listing items Wed. p.79-80 Wed. - 4 
about a tonic Thurs. -p.Sl Thurs. 
-
5 
-Q.UESTIONNAIRE I 
rd· wk. Arranging items Mon. p.82 Mon. - 2 - I and events in Tues. p.83 Tues. - 3 ! I sequence Wed. p.84 Wed. - 4 Thurs. p.85(Ma'P Thurs. 
-
5 
.. ~- -.-
14:th. 
o:tJESTIONNAIRE I wk. outlining and Mon. p.85 Mon. - 2 
note taking Tues. p.86 Tues. - 3 
Wed. p.87 Wed. 
- 4 
··--
Thurs_. _n_.sS-89 Thurs .. - p 
I pth. wk. summar~zing Mon. :p.90 Mon. - 2 Tues. p.91 Tues. - 3 
Wed. p.92 Wed. 
- 4 
Thurs .. n.93-94 Thurs .. - 5 
Ot .f!ii::i~'J.ONNAIRE 
6th. wk. Unaided oral Mon. p.95 Mcin. 
- 2 
recall Tues. p.96 . TUes. 
- 3 
' Wed. p.97 Wed. - 4 
I I 
Thurs. 'P. 98 Thurs. 
- 5 OUES_TIONNAIRE 
I 
I I I 
I I 
I I 
I I I I 
I I 
I, I 
I 
e I I I 
II I II I 
I 
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P.L.AN OF THE EXPERIMEN"T 
l The details of planning the experiment involved the con-
struction of practice material, the arrangement of pu:pils in 
groups to work with the practice material, the setting up of a 
j testing program for measuring the results of the practice ma-
terial, and the selection of a population. 
TESTS 
The initial and final testing program was made up of four i 
I tests. Four selections of about one hundred and forty words of I 
I equal difficUlty were taken from the text, Graded Social Studie:: 
l 
Series. ( Copies are in the AppendiX.) 
I 
The selections used to test oral recall have been lettereaj 
1 
Selection A and Selection B; the selections used to test w:r:itteiJ I 
I recall have been lettered Selection A and Selection B so that 
they might be conveniently referred to in this study. 
1 Since the selections were not standardized, the difficult~ 
was controlled by rotating them. This was carried out by testin€1 
one half of the experimental and control groups with Selection 
I A; the other half with Selection B. For the final testing; the 
pupils who had received Selection A received Selection B, and 
I 
1 
Whalen, Frank D. and Baldwin, orrel, Graded Social 
Series. New York: Noble and Noble, 1951. 
Stud.ieb 
II 
..... 7.0:0-= "=.co=..-=::1Jtl=-===-=·-=-=-= =-=--=-==-=:==---=======--=-=---=====#==t ==1-
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II 
the pupils who had received Selection B received Selection A. 11 
This :procedure was used to test both oral and written recall. 
- SELECTION .AND STATUS OF THE :POPULATION 
The :population in this study was taken from the two 
fourth grades of a school in the city of Everett. In order to 
have an analogous :population, fourth grade :pupils of approxi-
mately equal socio-economic backgrounds were chosen for the 
j experiment. There was a total of 52 :pupils, 32 in the experi-
mental group and 30 in the control group. 
~~OD OF OONDUOTING THE TESTING PROGRAM 
When :plans were completed, the writer administered the 
tests which made u:p the initial testing :program. The written 
tests were administered to each class as a group. The oral 
tests were given in an unused classroom. 
In the administration of the oral recall tests, the 
examiner tested one child at a time. The examiner used the 
following :procedure with each child as she worked alone with 
him: 
1. The pupil was given the reading selection and asked 
to read the :paragraph to himself. 
2. The selection was then set aside, and the :pu:pil was 
I 
asked to tell all that he could remember of the story I 
he had read, . I 
I 
3. The :pupil r s responses were checked against the list j
1 
i 
I 
I 
lj 
I 
I 
h 
of memories on the individual sheets prepared for that I 
I 
:Purpose •. , ( Copies are in the Appendix.) 
The tests for written recall were administered in the 
I 
test and its proeedu:re were presented I 
following manner: 
1l. The pur!)OSe of the 
to the groups. 
2. The mimeographed selection and writing paper were given I 
to each child. 
3. The papers on which the pupils had written their recall 
were collected by the examiner as they were finished. 
4. The number of responses was checked against a list of , I 
memories built like the one used in checking oral recall I 
The procedure for written recall was explained as follows: 
1. Read the selection one time. 
2. Turn the pa:Per down. 
3. Take a sheet of writing paper and write all you can 
remember. 
4. When you finish, place the paper on the corner of your 
desk. 
5. Take as much time as you need. 
6. S:Pell any unknown word the way it sounds. { This was don' 
to relieve any anxiety that they might have about the 
writing.} 
The :Purpose of giving the :Preliminary tests was to discover 
the recall ability of the :PUpils :Prior to the use of the :Prac-
tice lessons. 
l.9 
A~ter the practice lessons had been completed by the 
experimental group, the pupils in both the experimental and 
control groups were given the ~inal check tests ~or oral and 
written recall. The identical procedure was used ~or these 
check tests as had been used in the pre-testing program. The 
purpose in administering t~e ~inal tests was to measure the 
e~~ect o~ the practice lessons upon recall ability in the ex-
perimental group as compared with growth in recall as observed 
in the control group. 
TIME SCHEDULE FOR mE EXPERIMENT 
danuary 23-27,1956 -Initial Tests 
~anuary 30- March 16,1956 - Experiment 
March 19-23,1956 - Final Tests 
TEACHING PROCEDURES 
Atter permission liad been granted to carry out the ex-
periment, plans ~or carrying out the program were laid. 
For the control group, the following procedure was 
carried out: 
1.944. 
1. The teacher must cover in the six week period the 
l 
history unit in our America ~rom p. 69 to P• 98. 
2. The teacher may use any methods or means that are 
usual in teaching the material. 
1 .. 
Townsend, Herbert, Our America. Boston: Allyn and Bacon, 
I 
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For the experimental group, the following procedure was 
carried out: 
1. The teacher must cover in the six week period the 
same unit the control group covers. 
2~ Fifteen minutes of the daily history period are to 
be devoted to the practice lessons in recall. 
3. The children are to complete the practice lessons 
by working together in small groups receiving no 
assistance from the teacher. ( The teacher is to act 
simply as a guide or adviser whenever necessary.) 
4. During the experiment, pupils are to answer four 
questionnaires in order to give their evaluation on 
the materials and group techniques used • 
• 
II 
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QH.APTER V 
.ANALYSIS OF DATA 
The data obtained in this experiment were analyzed for the 
following purposes: 
Part I 
1. To compare the initial recall ability of the experimen-
tal group with that of the control group in both oral 
and written recall. 
2. To compare the final recall ability of the experimental 
group with that of the control group in both oral and 
written.recall. 
3. To compare the initial oral and written recall scores 
of the experimental group with their final oral and 
written recall scores. 
4. To compare the initial oral and written recall scores 
of the control group with their final oral and written 
scores. 
5. To compare the growth made by the experimental group in 
oral and written recall with the growth made by 'the 
control group. 
Part II 
1. To determine which practice lessons used in this study 
appealed to the youngsters. 
2. To discover which group techniques used in this study 
interested the youngsters most. 
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3. TQ compare the order of preferences as indicated by 
the youngsters' evaluation of materials and group 
techniques used. 
P .ART I - GROWTH Tif RECALL 
As a result of the initial tests in oral and written re-
call, comparison was made of the initial recall ability of both 
the experimental and control groups. 
Table II shows the results of the initial tests in oral 
recall. The mean score of the experimental group was 8.25 
compared with 9.23 for the control group. The mean difference 
in oral memories was .98 in favor of the control group. The 
critical ratio of .90 shows this difference to be statistically 
insignificant. 
ORAL RijlCALL 
Group N. 
TABLE n 
INITI.Lp:. ~pq_~ .. 
Mean s. D. s. 
M .. 
-- ---
-- --- - -
E. Diff. 
M. 
j ExperimentaJ 
~~-c-on=-tr_o_l~--~---~--~~~~~~--~~~~·98 
32 8.25, 4.41 .78 j 
--
--
- - ··-· ~ ··- --
30 i 9.23 4.14 .'76 
I 
I 
,...-..... 
S. E. c. R. 
Diff. 
II 
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T-able III shows the mean score of the experimental group 
in the final oral recall tests was 16.41 compared to 10.20 for 
the control group. This 
tal group. The critical 
icant. 
difference was in favor of the experimen] 
ratio of 4.40 was statistically signif- II 
TABLE III 
ORAL RECALL - FIN.AL SCORES 
~ --
Group N. Mean S. D. s. E. Diff. s. E. c. R. 
M. M. _Diff.. 
-
!Experimental 32 16.41 6.42 1.13 
6.21 1.41 4.40 
Control 30 10.20 4.59 .84 
~ ~ 
Table IV shows the gain in oral recall made by the experi-
mental group as measured by a comparison of initial test scores 
lwith~final test scores. The mean final score was 16.41 compared 
with the mean initial score of 8.25. The mean gain is shown as 
8.16, a difference which the critical ratio of 5.96 shows to be 
significant statistically. 
' 
GROWTH IN OR.AL RECALL ___ -_ 
~.ABLE IV 
EXPERIMENTAL GROuP (N. - 32) 
Mean s. D. s. E. Diff. s. E. c. R. 
M. M. -~ . Dif.f. --~,._.,.....,.,....,~. 
Initia1 8.25 4.41 .78 
8.1.5 1.3'7 5.96 
Final 16.41 6.42 1.13 
I' L,5 
·-·=!!==========l~l= 
Table V shows the gain in oral recall made by the control 
group as measured by a comparison o~ initial test scores with 
e ~inal test scores. The mean ~inal score was 10 • 20 compared with 
the mean initial score o~ 9.23. The mean gain is shown as .97. 
The critical ratio o~ .86 shows this di~~erence to be statis-
e 
!, 
II 
tically insigni~icant. 
!]ABLE V 
GROWTH IN ORAL RECALL - CONTROL GROUP (N. - 30) 
]D:ean s. D. S. E. Di~~. S. E. c. R. 
M. M • . Dif'f'. 
Initial 9.23 . 4.14 • 76 ., 
.97 1.13 .86 
Final 10.20 4.59 .84 
A comparison o~ the growth in oral recall made by the 
experimental group with that made by the control group is shown 
in Table VI. The mean gain o~ the experimental group is 8.15 
compared with a mean gain o~ .97 ~or the control group. The 
difference in gain between the two groups is shown as 7.19 in 
~avor o~ the experimental group. The critical ratio of 4.06· 
shows this difference to be statistically significant • 
. TABLE VI 
COMP .ARISON OF GROWTH IN ORAL RECALL 
Group N. Mean Gain s. D. S. E. Diff. s. E. C. R. 
M 1\tr T\4.P.P 
EKper~mental 32 8.16 6.42 I 1..37 
Control 30 .9'(_ ... 4.59 
··--
~--~~.-------------------------------.,---· l 
I 
I 
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Table VII shows the results of the initial tests in writ-
ten recall. The mean score of the experimental group in the 
initial tests was identical with the control group. 
TABLE VII 
WRITTEN RECALL 
-
INITIAL SCORES 
Group N. Mean So D. S. E. Dirr. s. E. c. R. 
M. M .. Diff .. 
Experimental 32 8.47 4.57 .81 
-
.oo 1.04 .. oo 
Control 30 8.47 3.61 .66 
Table VIII shows the mean ·score of the experimental group 
in the final. written recall tests was 15.94 compared to 8.63 fo:r 
the control group. The critical ratio or 6.25 was statistically 
significant in favor of the experimental. group. 
TABLE VIII 
WRITTEN REC.ALL - FIN.AL SCORES 
Group . N. Mean s. D. s. E. Diff. s. E. c. R. 
M .. ,M_ .. Difr. 
Experimental 32 ~5.94 5.66 1.00 
7.31 1.17 6.25 
Control 30 8.6~ 3.30 .60 
Table IX, shows the gain in written recall by the experi-
mental group as measured by a comparison or initial test scores 
~ with final test scores. The mean final score was 15.94 compared 
with the mean initial score or 8.47. The mean gain is shown as 
7.47. The critical ratio or 5.79 shows this difference to be 
statistically significant. 
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TABLE IX 
GROWTH IN WRITTEN RECALL .l:!>lU:' .J5.tU.l\.6.ENT.AL GROUP (N. - 32) 
Mean s. E. 
M. 
Diff. s. E. c. R~ 
11JL . _D_iff. 
S. D. 
Initial 8.47 4.57 .81 
1.29 
Final 15.94 5.66 1 .. 00 
Table X shows the gain in written recall made by the 
control group as measured by a comparison of initial test scores 
with final test scores. The mean final score was 8.63 compared 
with the mean initial score of 8.47. The mean gain is shown as 
.16. The critical ratio of .18 shows this difference to be 
statistically insignificant. 
TABLE X 
GROWTH IN WRITTEN" RECALL 
-
CONTROL GROUP (N. 
- 30) 
Mean s. D. s. E. Diff. s. E. c. R. 
M. M. Diff. 
Initial 8.47 3::61 .66 
.1.6 .89 .1.8 
Final 8.63 3.30 ~60 
·- --
.. 
-
--· 
Table XI shows a comparison of the gain in written recall 
made by the experimental group with that made by the control 
1 group. The mean gain of the experimental group is 7.47 compared 
with a mean gain of .16 for the control group. The difference 
-~ in gain between the tw~ groups is shown as 7.31 in favor of the 
experimental group. The critical ratio of 4.66 shows this 
difference to be statistically significant. 
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TABLE XI 
GOMP .ARISON OF GROWTH IN WRITTEN RECALL 
N. Mean Gain s. D. I s. E. Diff. s. E. a. R. Grou:p 
M. M. Diff. ' 
Experimental 32 7.47 5.66 1.29 
7.31 1,.57 4.66 
Control 30 .15 3.30 .89 
-. 
.. 
study of the data shown in Table VI and Table XI leads 
one to conclude that the graded study guides in recall had an 
a:p:preciable effect u:pon the recall of the :pu:pi1s in the experi-
mental grou:p. on the other hand, it is shown that there was no~ 
significant change made in the recall ability of the control 
grou:p during the same :period. 
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PART II 
PDPILS' EVALUATION OF MATERIALS 
Returns on the four questionnaires disclosed that the 
. 
youngsters overwhelmingly preferred group work, and were quite 
enthusiastic in giving their evaluation on the practice mat 
and group techniques used in the experiment. 
Table XII sets :forth the order of the youngsters' pre:f- . 
erences for the group formations used. The table is based on 
choices indicated by a total population o:f 32 fourth-grade 
children. It shoUld be read in the following manner: 32 
or 1.00 percent of the class indicated their preferences for 
group work. 
TABLE XII 
TABULATIONS ON FIRST QUESTIONNAIRE 
estions on Formations 
1. Did you like working in groups? 
yes 
no 
neither like nor dislike it 
2. What group did you like to· work with most? 
2 :pupils 
3 pupils 
4 pupils 
5 pupils 
3. Vfuom would you rather work with? 
all boys 
all girls 
both boys and girls 
4. Is there anything else you would like to tell 
32 
0 
0 
5 
4 
23 
oo.oo 
.oo' 
.oo 
31.25 
15.63 
21.88 
31.25 
15.63 
12.50 
71.88 
.An analysis of Table XII discloses that all the children 
ed working in groups. Moreover, they preferred working with 
boys and girls in groups of twos and fives. Group for.mati 
e up of two and five youngsters received the same number of 
es for first place. 
t COMMENTS 
In answer to the fourth question on the first quest~v.~~~~~o~ 
e children were very desirous of telling why they preferred to 
in groups. The following are some of their reasons: 
" It's nice when you don rt have to work alone. n 
tt I am getting along with my classmates much better, and 
I don't quarrel with them as I used to." 
n Itts fun." 
n I'm not afraid to give my answers because there is 
always a classmate to help me." 
vr I do my work, talk to my friends, and have a good time. 
" I have learned to be more fair. n 
ONS 
. 1the pupil-teacher relationships were commendable and 
~~-c·~a many excellent evidences of pupils' conscientious efforts 
help one another in the heterogeneous groups. However, at 
times, when the homogeneous groups were made up of slow 
.. ------------- =========!f.:.c==--"'="-="· 
-------
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learners; nothing was accomplished, since the youngsters either 
became lazy or were unable to do their work independently. 
Table XIII indicates the children's preferences for the 
lesson procedure used. The table should be read in the same 
manner as Table XII .. 
'TABLE XIII 
TABULATIONS ON SECOND QUESTIONNAIRE 
Q.uestions on Lesson Procedure 
1. Would you rather see the questions 
after reading the selection? 
before 
after 
.I 
before OJ 
2. Would you rather read the selection yourselj 
silently, or have somebody read it to you 
orally? 
silently 
orally 
3. Would you rather answer questions on one 
paragraph at a time, or the entire selectior 
as a whole? 
one paragraph at a time 
entire selection 
: 
Total 
9 
23 
' 
. 29 
3 
5 
• 27 
I 
I 
4. Would you rather write out the answer to the'. 
question or give it orally? 
write 
give it orally 
~6 
16 
% 
28.13 
71.88 
-~·-
90.53 
9.38 
:15.63 
84.38 
50.00 
50.00 
-
--·-
I! 
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JtJJ. analysis of Table XIII reveals that more than two 
thirds of the class :preferred the more challenging ways of 
study. Tvventy-three :pupils desired to see the questions to be 
answered after the reading of a selection. Twenty-seven :pupils 
referred to work on the entire selection as a whole rather 
than cut it down :paragraph by :paragraph. 
_DPILS ' COMI;[ENTS 
~he children gave interesting answers to the follo~v.ing 
questions: 
Would you rather see the questions before or after read-
ing the selection ? 
" I would rather see the questions after the readin~ 
because it's harder and more fun to be surprised by I 
the question you get.« 
Would you rather read the selection yourself silently, or 
have somebody read it to you orally ? 
n Silently, because I like to have only grown u:ps 
read aloud to me. n 
n Silently, because when some children read to me; 
they muiilb led • n 
Would you rather answer questions on one :paragraph at a 
time, or on the entire selection as a whole ? 
n I don't like one paragraph at a time because it's 
too easy for fourth graders.n 
c"=~ f--~~~~~~=~~~-~-~~== 
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n I don't like one paragraph at a time because the 
reading stops just at the most interesting :parts.n 
Would you rather write out the answer to the question, or 
give it orally ? 
I 
u The best thing would be to write your answer firs 1 
and then talk about it." 
~EACHER 1 S OBSERVATIONS 
Q.rou:p work gave the pupils a sense of beneficial effect. 
~e timid and shy child gained self confidence, the aggressive 
·ained a spirit of cooperation, and all had a desirable interest 
o learn. The active role of a child parti.cipating in a group. 
~rought out a greater gain in learning than when the very same 
lhild had to concentrate, study, and sit by himself. 
· Table XIV, on the next page, reveals the children's 
j eneral feeling toward the activity. The table should be read 
, n the same manner as Table XII. 
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TABLE XIV 
TABULATIONS ON THIRD QUESTIONNAIRE 
Questions on Child t s Gen. Feeling Toward Acti vi t:y TotaJ % 
1. Would you like to do more history lessons in 
the same way ? 
yes 
no 
2. In what way did working in groups help you ? 
(Ansv1ers given were as follows: 
aided recall 
improved scholarship 
strengthened friendship 
increased learning interest 
gained confidence 
improved sportsmanship 
handled assignments better) 
3. What problem or difficulty did you have as 
you worked in groups ? 
(Answers given were as follows: 
no difficulties 
mention of a bossy child 
mention of an inattentive child) 
I 4. What enjoyment did you really get out of 
working in groups ? 
{.Answers given were as follows: 
fun 
like playing a game 
didn't realize it was study) 
' 
' 
I 
: 
I 
I 
' 
32 
0 
8 
10 
3 
4 
2 
4 
1 
29 
2 
1 
9 
120 
.3 
' 
i 
'I 
I 
i 
100.00 
.oo 
25.00 
31.25 
9.38 
12.50, 
5.25 
12.50 
3.,12 
90.53 
5.25 
3.12 
28.13 
62.50 
9.38 
-
.fJ1 analysis of Table XIV -shows not only that group work I . 
appealed to the youngsters, but also that they were aware of the · 
benefits and gains group activity offered. The table also dis-
'· 
closes that very few difficulties arose while the children were 
working together in small independent groups. 
I 
,I 
" 
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PUPILSt COMMENTS 
Some noteworthy answers given by the pupils on the third 
questionnaire are as ~ollows: 
u It helps me to remember more history." 
u I get better marks in my history tests now." 
11 I wish I could do all my school work this way. n 
TEACHER t S 0BSERV ATIONS 
~e aspect was a chee~ul one, and the children looked 
very happy and enthusiastic as they worked on the study guides 
together. They were in~or.mal, yet orderly and businesslike as 
they did their work. 
Table XV, on the next page, indicates the order o~ chil-
dren 1 s pre~erences ~or the motivating approach and type o~ 
~ercise used in the experiment. Tabulations were made in the 
~ollowing manner: 
1. First choice pre~erence received a value o~ two points 
2. Second choice pre~erence received a value o~ one point 
3. Third choice pre~erence received a value o~ one hal~ 
a point. 
----· 
,, 
e 
il 
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TABLE XV 
TABULATIONS ON FOURTH Q,UESTIONN.AIRE 
A:p]tro ach to Activity lst. Choice 2nd. Choice 3·rd. Choice Sum 
Nq. __ of i[otes J,\Io • of Vqtes ]ifQ_ .. 9f Votes __ . .. 
I 
Card games 9 5 3 24-i 
Contests l 2 2 5 
Drawing of questions 13 ll 8 41 
Guessing riddles 3 7 8 J.7 
~upil-teacher,sec. 3 9 4 17 Q,uiz programs l 0 7 5-i 
r.;;e of Ex:_ercis~- - . -·-I I ! 
--
·- ~· --·-~ . ~ .... 
-· 
·-·-
lAP,s. multiple choice '15 3 7 36t 
questions I I ·--tAns. detailed I 2 12 1 ,16-i 
' questions 
Winding main ideas 3 3 3 lOi-
~rouping or classi- 0 3 2 4 
f'ying ideas 
ote taking I 0 1 0 ]; I putlining I 3 5 10 16 (utting ideas or 4 '4 3 13i-pictures in sequen-: 
' 
tial order 
: umm.arizing 3 '2 7 -J..:k l 2 
It is a];)parent from an inspection of' Table XV that the 
arawing of' questions rated first in the ehildren's activity 
preference. As to the type of exercise preferred, first choice 
~as the answering of multiple choice questions. It is obvious 
t'rom a perusal of Table XV that note taking was the least ap-
~ealing to these youngsters. 
PEACHER'S OBSERVATIONS 
i ·, 
I 
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increased their attention. As they worked; they appeared en-
thusiastic, cooperative, and happy. 
I In conclusion, it can be said that more effective action 
is secured when children study, work, and evaluate together. 
1 The value of group work in relation to learning is great. 
I METHODS USED IN DRAWING OF QUESTIONS 
I' 
II As indicated in Table XV, the drawing of questions as a 
motivating approach to group activity was the preference for a 
ljlarge portion of the class. The methods used in P.rawing for the 
J! questions varied from time to time. 
' There were times when the youngsters drew slips of paper 
from a small box. Each slip of paper had a question written on 
I 
I it. 
At other times, the youngsters were told to draw one sealed 
envelope from a large box. Then, when the questions on the read-
' ing were to be answered; each child tore open his sealed envelop~, 
pulled out the sheet of paper enclosed within, and answered the 
questions written on the folded sheet. 
I
I Another method used for the drawing of questions was the 
pulling out of small cards from "paper windows" as illustrated 
in Exercise Two. Each card had figures written underneath it 
e which .represented the numbers to the questions which were to be 
1
answered. 
I 
.I jl 
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SHAFTER VI 
SUMMARY AND CONCLUSIONS 
The purpose o~ this study was to develop a series o~ 
graded, social studies, guides ~or the improvement o~ recall, 
and.evaluate the e~fect of the study guides and the group 
techniques used in working with the study guides. 
Twenty-~our study guides designed for :pupil study teams 
were constructed in order to develop recall in social studies. 
The material was built ~or three levels o~ learning in Grade 
Four. Each lesson lasted ~i~teen minutes ~or twenty-~our school 
days, making a total o~ seventy-two lessons. 
In addition, at the end of the second, third, fi~th, and 
sixth week of the experimental :period; questionnaires were 
answered by the :pupils. This was done in order to obtain, in 
an objective manner, the pupils' evaluation of the practice 
materials and group techniques used. 
Initial and final tests in both oral and written recall 
were administered to the 32 pupils in the e:x::p erimental group 
and the 30 pupils in the control group in order to measure 
the effect o~ the practice lessons and the group activity. 
The number o~ ideas recalled were recorded on individual cheek 
sheets .. 
The pupils selected for the study were from a near-by 
school district. The experimental and control groups were of 
the same mental abilities, the slight di~~erence 
38 
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being in favor of the control group. The results of! the initial 
tests in oral recall showed the mean difference in oral memorie 
was .98 in favor of the control group. The critical ratio of .9 
Showed this difference to be statistically insignificant. The 
results of the initial tests in written recall showed the mean 
score of 8.47 of the experimental group was identical with the 
mean score of the control group. 
FINDINGS 
1. Specific practice in recall by means of graded study 
guides for group uses produced marked gains in the oral recall 
ability of the experimental group. The mean gain was 8.16 
memories for the experimental group as compared with a mean 
gain of .97 memories for the control group. The mean difference 
of 7.19 is statistically significant. 
2. Specific practice in recall by means of graded study 
guides for group uses produced marked gains in the written re-
call ability of the experimental group. The mean gain for this 
group was 7.47 memories as compared with a mean gain of .15 
memories for the control group. The mean difi'erence of 7.31 is 
statistically significant. 
3. All children enjoyed working in groups and expressed 
their desires to do more lessons in the same manner. 
4. The outcomes of group work in this study were many. 
Group activity aided the youngsters in clearer thinking, 
ij 
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increased their interest in learning, improved their coopera-
J tion and sportsmanship, and encouraged them to participate 
1 and express their ideas with greater con_fidence. 
5. Children's first choice in relation to the type of 
exercise preferred was the answering of multiple choice 
questions. 
6. Children's first choice in relation to their prefer-
ence of the motivating approach used in working with the study 
guides was the drawing of questions. The methods used in draw-
ing for the questions varied. The youngsters drew slips of 
paper and sealed envelopes containing the questions from a box. 
Another method used for the drawing of questions was the pullin1 
out of small cards from ttpaper windowstt as illustrated in 
Exercise Two. Each card gave the numbers to the questions to be 
answered. 
7. Children's preferences in relation to the group 
techniques used, was to work with both boys and girls in teams 
of twos and fives. 
I 
II 
!I 
OHAPTER VII 
SUGGESTIONS FOR FURTHER STUDY 
1. Try the experiment with two groups using the study 
guides, one group working in teams; the other using the prac-
tice lessons as individual seat work. Then compare the gains 
in recall to discover which has the greater effect; the prac-
tice lessons, or the practice lessons used with group activity. 
2. Try the exper~ent with a larger population. 
I 
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QR.AL RECALL TEST - SELECTION A 
:p.wENTION OF THE TELEPHONE 
i! II 
JSj'ine years after the laying of the Atlantic cable, the lj 
telephone was invented by Alexander Graham Bell, a young Scotchj 
II II 
II man living in Boston. Bell was a teacher of deaf children. He 11 
I said that if he could teach deaf children to talk, he was su:r:-e I! 
I he could teaeh a piece o:f iron to talk. In 1875, while Bell was IJ 
I 
working on an experiment, he heard a sound that had been carrie~ 
II 
bY electricity through a wire from the next room. He knew that 
1
1! 
1
1 
he had found the secret of sending speech ~rom place to place I 
l II 
1 
•• ~' by electricity. ,After much experimenting, he built a practical 
11
1 
. telephone that was patented in 1876. 
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0~ RECALL CHECK TEST - SELECTION A 
JNVENTION OF THE TELEPHONE 
l·r I ,, 
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II 
I 
I 
I 
I
I 
Name--------------' 
Items recalled -------1 
Nine years 
after the laying of the Atlantic cable 
I
I the telephone was invented 
bY Alexander Graham Bell 
a young Scotchman 
1 living in Boston. 
I' Bell was a teacher of deaf children. I He said · 
II that if he could teach deaf children io talk I he was sure 
I
I he could teach a piece of iron 
to talk. I In 1875 
.. I whihle Bell was wdorking on an e:x:p eriment 
1 he eard a soun· 
I that had been carried by electricity 
I
I through a wire 
I 
from the next room. 
He kl:Lew that he had found 
1
1 the secret of sending speech from place to place 
by electricity. 
! After much experimenting 
!! he built a practical telephone 
j1 that was patented 
1 in 1876. 
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ORAL RECALL TEST - SELECTION B II 
I 'I'HE FIRST STEAMBOAT I 
I II 
! Robert FUlton was born in a little town in Pennsylvania I! 
I 'I 1 ten years before the Revolutionary War began. At the age of I 
I I I seventeen, Robert studied to be an artist and later went to 1! 
I • ~ 
1
• England to continue his study. Then he gave up art and decided 11 
i I' 
to become an engineer. He went to Puis to carry out his ideas. 11 
1 
With the help of Robert Livingston, the American Minister to 
1
, 
lj Frane~, he built a small steamboat which was successful. Then 
lj Ful:ton and Livingston decided to build. a larger steamboat for ., 
I 'I use on the Hudson River. In time, Fulton bought a large steam 
·r-
1 
,I 
II 
n 
see the ship being built, did not think that it 
!I 
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.!ffiE FIRST STEAMBOAT 
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I Name I I 
I 
II i! 
::r:tems recalled ------- jl 
I 
I 
I 
/Robert Fulton was born in a little town 
in Pennsylvania 
ten years be~ore 
I the Revolutionary war began. 
p At the age o~ seventeen 
l
·j Robert studi.ed to be an artist 
' and later went to England 
. to continue his study 
j Then he gave up art 
'I and decided .to become an engineer. 
I :S:e went to Paris .. to carry out his ideas. 
j1 With the help o~ Robert Livingston 
1 the .American Minister 
I to France , he built a small steamboat 
1 whieh was successful. I Then Fulton and Livingston · 
'I decided to build a larger steamboat 
1 for use on the Hudson River 
In time, Fulton bought a large steam engine 
in England 
and returned to New York. 
Many people 
, who gathered to see the ship 
1 being built I did not think that it would work. 
I They called it 
I, ttFul ton's Folly. n 
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I il WRITTEN RECALL TEST - SELECTION A i 
I I, 
II 
II 
~E FIRST AIRPLANE 
For years people had dreamed of flying through the air 
like the birds. O~ille and Wilbur Wright were the two young 
men in Dayton, Ohio, who owned a shop for the repair of bi-
,I 
II 
ij' 
cycles. A:f'iier much experimenting, they built an airplane in ll. 
II their 0wn shop. In order to try iii out where the winds were !i 
1
1 favorable and where they would be free to work alone, they Ji 
J took their airplane to the desolate sand dunes at Kitty Hawk, I 
·I I 
North Carolina. There on December 17, 1903, the Wright Brothers I! 
risked their lives in making the first successful airpl~e II 
flight. It was the first time in the history of the world that lj 
1 a machine carrying a man had raised itself by its own power l 
I into the air in free flight. 1J 
I
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WRITTEN RECALL CHECK TEST - SELECTION A 
THE FIRST AIRPLANE 
For years 
people had dreamed of flying 
through the air 
like the birds. 
orville and Wilbur Wright 
were the two young men 
in Dayton 
Ohio 
who owned a shop 
for the repair of bicycles. 
After much experimenting 
they built an airplane 
in their own sho~. 
In order to try it out 
where the winds were favorable 
and where they would be free 
to work alone 
they took their airplane 
to the desolate sand dunes 
at Kitty :S:awk 
North Carolina. 
There on December 17, 1903 
the Wright Brothers 
risked their lives 
in making the first 
successful airplane flight. 
It was the first time 
in the history of the world 
that a machine carrying a man 
had raised itself 
by its own power 
into the air 
in free flight. 
Name ----------'----
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WRITTEN RECALL TEST - SELECTION B 
~THE FIRST AUTOMOBILE 
~other invention to make us forget time and space is 
the automobile. Best known of those who have spent their lives 
1 
in its invention and manufacture is Henry Ford. He was bo.rn on 
his father 1 s farm near Greenfield, ~chigan, July 30, 1863. 
Ris boyhood was in no way remarkable except that he was rather 
more interested in machinery and in making things than the 
other boys that he played with. He used to amuse himself by 
j taking apart and putting together old watches and clocks, and 
I fitted up a workshop where, out of odds and ends of iron and 
steel, he made a steam-engine which would actually go. Within 
the next twenty-five years, great automobile factories had been 
I built in Detriot, ~chigan, ·ana elsewhere, and hundreds of 
thousands of cars had been produced. 
I 
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WRITTEN RECALL GHECK TEST - SELECTION B 
THE FIRST AUTOMOBILE 
Name 
--------------------------
Items recalled ----------------
Another invention 
to make us forget time 
and s:pace 
is the automobile. 
Best known 
of those who have spent their lives 
in its invention 
and manufacture 
is Henry Ford. 
He was born 
on his father's farm 
near Greentield 
Michigan 
July 30t 1863. 
His boyhood 
was in no way remarkable 
, exee:pt that he was rather more interested 
in machinery 
and in making things 
than the other boys 
that he played with. 
He used to ~se himself 
by taking apart 
and :putting together 
old watches and clocks 
and fitted up a workshop 
where out of odds and ends 
of iron and steel 
he made a steam-engine 
which woUld actually go. 
Within the next twenty-fiye years 
great automobile factories had been built 
in Detriot, Michigan 
and elsewhere 
and hundreds of thousands 
of cars 
.had been produced. 
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FIRST QUESTIONNAIRE I 
~- -· - . I 
I 
' QUESTIONNAIRE ON LESSON PROCEDURE 
Directions: Put a circle around the word which tells exactly 
how you feel in answer to the question given. 
1. Would you rather see the questions before or 
after reading the selection ~ 
before after 
2. Would you rather 
silently or have 
silently 
read the selection yourself 
somebody read it to you orally?! 
orally j 
3. Would you rather answer questions on one para-
graph at a time, or the entire selection as a 
whole ~ 
one paragraJ?h at a time entire selection 1 
4. Would you rather write out the answer to the 
question or give it orally ? 
write give it orally 
5. Is there anything else you would like to tell 
me ? I 111 be very happy if you write me a little 
note on the lines provided. 1 
l . -55 
I' 
SECOND ~UESTIONNAIRE 
~UESTIONNAIRE ON GROUP FORMATIONS 
Directions: Put a circle around the word which tells exactly 
how you feel in answer to the questions given. 
1. Did you like working in groups ? 
yes no neither like nor dislike it 
2. What group did you like to work with most ? 
2 :pupils 3 pupils 4 pupils 5 pupils 
3. Whom would you rather work with ? 
all boys all girls boys and girls 
4. Is there an:ything else you would like to tell 
me ? I' 11 be very happy if you write me a little 
note on the lines provided. 
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I 
I I THIRD QUESTIONNAIRE 
e QUESTIONNAIRE ON CHILD'S GENERAL FEELING TOWARD ACTIVITY 
-
I 
Directions: Answer the following questions by writing one 
simple sentence on the lines ~rovided. 
1. Would you like to do more history lessons in 
the sa:me way ? 
2. In what way did working in groups help you ? 
I 
I 
3. What problem or difficulty did you have as 
I you worked in groups ? 
4. What enjoyment did you really get out of 
working in groups.? {If not, say so~)· I I 
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I FOURTH Q,UESTIOl\lN.AIBE I 
e - . . .. - . .. - . Q.UESTIONNAIRE ON V .ARIETY Olr EXERCISES .AND APPROACH USED 
'. 
Directions! Choose your favorite exercise and which way you 
enjoyed doing it. I 
Put 1 befoJ:>e your first choice. 
Put 2 before your second choice. 
put 3 before your third choice. 
i 
Mark only three choices in Column I. 
Mark only three choices in Oolu:m:a II. 
.. 
-
. - .. 
-·-·-
-
. -
.. 
------ - -----
I Col.I _ Approach To Activity ~ol.II Type Of :m:x:ercise 
Card s2:.am~.s- Multiple choice question 
J'km:t e.s:t.a. _ De1ia~.Led. auest~on 
I Drawing (of auestions) Finding :main ~deas · auess~ng r~ddles Groun~ng ~creas 1ios2:e1in.er 
Pupil~:te_ach~r.seo., etc. Note tak~ng ... 
- -~-
QUJ,!Z;_'PrOg;t'@lS 
-
... 
_ .. "Quia~:n~ng · 
summa.rizJ.ng .. 
.. 
- -· 
... I 
•·-w•w ~·- . 
-· -
---~~~~~g ~o.eas ano. I 
II 
... 
-
pJ.ctures J.n sequen1i~a.t.. 
-· ·---- -
. ----· ·-----
.. 
oro.er 
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·General 
EXERCISE ONE 
Directions: ·In a well-v~itten paragraph it is possible 
to tell in a few words the main idea or 
topic. Read the first paragraph on p. 69 
silently and decide between yourselves how 
to answer the questions given. After you 
have finished, check your answers with the 
correct anm~ers given on the folded paper. i 
·::.._------------------------------ _, l 
Lowest Level 
Directions: 
Average Level 
Directions: 
Superior Level 
Directions: 
Look back at the selection and decide be-
tween yourselves how to complete the sen-
tences given. 
1. The first sentence tells about • 
2. The second sentence tells about--------. 
3. The third sentence tells about • 
4._ The fourth sentence tells about ____ __ 
----· 5. Therefore, the topic is about ______ • 
Look back at the selection and decide be-
tween yourselves how to complete the sen-
tences given. 
The sentences tell us about , 
family, and boyhood. There-
fore, the topic is about • 
Look back at the selection and decide be-
tween yourselves which of the following 
topics would be the best topic for the 
paragraph you have read. 
Washington's Military Life 
Washington, The President 
George Washington 
The State Of Virginia 
Washington And Valley Forge 
~~==-~==·==~=--·- -- -- ·-
" 
.. 
EXERCISE TWO 
General Directions: Read the sel ection on p. 70 ~nd 71. After 
you hav-e read it , pull out the card from 
Lm rest Level 
Directions: 
one wi ndow below. The numbers ·written under-
neath the card tell you the question s you 
are to anS"rrer . After you have all recited , 
score yourselves to find the vrinner. ( Correct 
answers are on the f olded paper.) 
- ----- - -- --- - - -- - ---
Look back at the sel ection and tell your 
gr oup whi ch topic belovr tells what each 
paragraph is about • .Answer onl y the questions 
you are responsibl e for . 
1. Para~raph One 
Fran lin's birth 
Frankl in 's d.eath 
Franklin 's life 
2 . Para~raph Tvm 
Fr~nilin 's invention 
Franl~lin ' s boyhood 
Franklin's fami l y 
3. Para~raph Three 
Franr lin's clothes 
Franklin's friends 
Frrulklin ' s marriage 
4 . Para~raph Four 
Fran lin the i nventor 
Franklin the urinter 
Franklin the s cientist 
62 
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5. ParagraEh Five ~ Franklin the statesman 
Franklin the inventor 
Franklin the blacksmith 
-··-e I I 6. Pa;~~ra:eh Six ' Fr lin the scientist 
I Franklin the thrifty Franklin the electrician 
Avera~e Level 
'I Directions: Look back at the selection and tell your i group the topics below which match the I 
paragraphs in your selection. Give the num-
ber of the paragraph. Answer only the ques-
tions you are responsible for. I 
1. What Franklin printed 
2. --- What Franklin discovered 
3. - Where Franklin was born 
4. --- Where Franklin moved to 
5. --- ~~om Franklin married 
I 6. ::: What Franklin invented 
I Superior Level 
Directions: Look back at the selection and tell your 
group how you would fill in the blank lines 
to give the main idea of each paragraph. 1 
Answer only the questions you are responsibl~ 
for. 
I 
' l.. Para~raJ2h one I Where and when Franklin was 
• ' I 
I 
2. Paragr8.J2h Two I To what city Franklin • I 
' I 3. Paragra:Qh Three· 
The girl Franklin • 
. 
e I 4. Paragra~h Four The art~cle Franklin ; • 
5. ParagraEh Five 
TheStove he • ! 
I 
I 
I I 
-· 
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Q. Paragraph Si:x: 
The experiment he conducted as a • 
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EXERCISE 'mREE 
• 
General Directions: Read the selection on p~·72. After you have 
read it; put it away so you can't see it, 
and write the answers to your exercise on 
the blank piece of paper provided. When 
you have all finished writing; exchange 
papers and correct them. BE SURE YOU DON 1 T 
,I CORRECT YOUR P .APER. ( Correct answers are 
I on the folded paper.) 
------------..----~------------------
Lowest Level I 
Directions: Copy the sentence below that most coillJ.)lete~~~ 
tells who was in the story, what was wanted I 
wl:Lere ana: when the story took place, and 
what happened • I 
-· I 
1. In 1776 the colonists were successful in 
driving the British away. 
2. The colonists wanted their freedom; so 
in 1776, they fought the British and 
drove them out from Boston. I 
3. The colonists wanted their freedom from 
the British. 
·I 
4. The colonists drove the British from 
Boston in 1776. 
Avera~e Level 
Directions: Oopy the sentence below as given. Then fill 
in the blanks with the correct answers so 
that you will get a complete story on the 
selection. 
1! 
The wanted their . I 
' 
e I 
so they fought the in , and 
I drove them out from • 
I ; 
I 
I Su32erior Level 
I 
-
-- --
- -
-· 
- - --I 
i I 
!I I i I 
H 
J 
Directions: ~rite only one sentence telling a complete 
story of the selection read. Be sure to in-
clude who was in the story, what was wanted, 
when ~where the event took place, and 
WE:a:G happened. 
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EXERCISE FOUR 
Read. the selection on p. 75 and 76 quietly 
among yourselves. After you have read. it, 
put it away where you canrt see it. Then 
take the question bo:x: and. play your quiz 
program. 
__ _.. ______________ ....,. _________________ _ 
Directions to play quiz program: 
l. Select a leader in your group. 
2. Have the leader give you a number. (l-4 
The number you get will be the order in 
which you recite. 
3. Have the leader select a pupil to reach 
into the bo:x:, pull out a slip of paper, 
and. hand. it to him. 
4. Have the leader read. the question for 
each pupil to answer. 
5. Have the leader determine from the 
answer written on the back of the slip 
whether the question was answered. 
correctly. 
6. If the contestant answers correctly, he 
may keep the slip; if not he should. re-
turn it to the bo:x:. 
7, The pupil who has collected. the most 
slips of paper at the end. of the game 
is the winner. 
1-------------------------------~ 
Lowest Level 
~uestions in the bo:x: (Multiple choice) 
1. The Continental Congress met in 
Philadelphia New York Boston 
2. America was fighting the country of 
England. France Spain 
3. If America lost the war, all rebels 
ij 
1!67 
' 
would. be 
honored. hung ~risoned JL. 
-------- ----11~. 
. 1: 
H ii 
• 
·Average Level 
The man who wrote the important paper 
was 
Jefferson Franklin Hancock 
5. Another word for independent is 
excited free sad 
e. The important document is called the 
Declaration of Independence To.ry 
constitution 
7. The colonists wanted their freedom 
from 
America The Colonies England 
s. The first to sign the paper was 
Franklin Hancock Jefferson 
9. America got its independence on July 4 
1620 1812 1776 
10. The people were so joyrul; they rung 
the 
church Bell Liberty Bell Town Bell 
~uestions in the box (Clue of beginning letter) 
1. The Continental Congress met in the 
city o~ P • 
2. America was fighting the country of 
E • 
3. I~ America lost the war, all rebels 
would be h • 
4. The man who wrote the important paper 
was J • 
5. Another word for independent is ~f ____ • 
6. The important document is called the 
D • 
7. The colonists wanted their ~reedom 
from E • 
---~=~=-==~======~-=-==-,==~-~---~-====~=-==--=,~~~~==========~~=-~=-==-=~========~~====~=---
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II I; .! 
Superior Level 
Questions in the box 
-s~ The first to sign the :paper was 
R • 
9. America got its independence on 
July 4, l " 
l.O. The people were so joyful; they rung 
the L • 
1. In what city did the Continental 
Congress meet '? 
2. What country was America fighting ? 
3. What would happen to the rebels if 
America lost '? 
4. Who wrote the Declaration of Inde-
pendence ? 
5. What does the word independent mean '£ 
o. What was the important document 
called ? 
7. Whom did the colonists want their 
freedom from ? 
s. Who was the first person to sign the 
important document ? 
9. When did the colonists get their 
independence ? 
10. How did the colonists express their 
joy ? 
' 
li 
I' 
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EXERCISE FIVE 
General Directions: Read the selection on p. 77. After you have 
read it; put it away so you cantt see it, 1 
and decide between yourselves how to answer 
the questions given to your group. When you 
have finished, check your answers with the 
correct answers give~ on the folded paper. 
___ .....,. ______________________________ _ 
Lowest Level 
Directions: 
,Average Level 
Directions: 
Decide between yourselves which is the cor-
rect answer for each question. 
1. In the first paragraph it speaks about: 
a. The Patriots 
b.. The Loyalists 
These names could be grouped under: 
battles colonies parties 
2. In the second paragraph it speaks about: 
a. Howe 
b. Washington 
These names could be grouped under: 
generals streets friends 
3. In the third paragraph it speaks about: 
a. The crossing of the Delaware River 
b. The surrender of the Germans 
c. The capture of British soldiers 
These events could be grouped under: 
Eng. victories American victories 
In the selection you have read, you learned 
some facts about political parties, the two 
enemy generals, and American victories. 
The special names or parts of sentences 
given on the next page are numbered. Decide 
under which list you think each one belongs 
Give the number under the correct heading. 
I' 
I 
i 
li 
I 
superior Level 
Directions: 
Parties American Victories 
1. Howe 
2. Crossed the Delaware 
3. Tories 
4. Captured soldiers 
5. washington 
6. Patriots 
7. Capt:ured the Germans 
s. Loyalists 
9. Attacked the Hessians 
Generals 
necide between yourselves how you would 
answer the following statements. 
1. List the political parties. 
2. List the two generals engaged in battle. 
3. Mention four American victories. 
-·'·= =#=================!bl == I 
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EXERCISE SIX 
General Directions : Read t h e selection on p . 78. After you have 
read it, put it as i de so you can ' t see it . 
Then pull out the card f rom on e windov; be-
low. Th e nlli~ber viTitten lu~d erneath t h e card 
tells you the quest i on you are to ansHer . 
Answer the question you are responsible fo , 
and vJhen you have all finished ; score your-
selves to find the wiru1er . (Correct ~nswers 
are on the f olded paper .) 
-------- ----------- ---- ----- -- - --
Lowest Level 
Direct i ons: Nathan Hale's life could be divided i nto the 
fo llowing big grou_s : t h e schoolmaster , the 
s py , and his death. Read the list of words 
g iven belovr and decide ·which part of Hale ' s 
life t hey reEind you of . \\Trite the ansv.rer 
you are res onsible for on the blanl- line. 
l. taught 
Conn ecticut 
Yale College 
master 
2 . hung 
die 
Sept. 22,1776 
captured ru1d killed 
3. joined the army 
disguised hi~self 
went to the Engl ish camp 
got t h e English pl ans 
72 
II 
I 
I 
!, 
Average Level 
Directions: 
Superior Level 
Directions: 
/ 
I 
Nathan Hale's life could be divided into the) 
following big groups: the schoolmaster, the 
spy, and his deat,h. Read the lists below and 
decide which wor~s don't fit in with the 
specific part of~is life given. Cross out 
those words. (Take only the list you are 
responsible for.) 
1. The Schoolmaster 
taught 
scout 
Connecticut 
Yale College 
soldier 
officer 
2. The sa,y j oine the army 
disguised himself 
went to the English camp 
got the English plans 
regretted he had one life to lose 
3. His Death 
hung 
die 
dressed as a schoolmaster 
Sept. 22,1776 
captured and killed 
saw Washington 
I 
Below are words which remind you of Nathan I 
Hale's death, his life as a schoolmaster, an~ 
his life as a spy. Select the words that 
~swer your question and write them under th 
correct heading. 
taught 
went to the Eng. ca.:mp 
dressed as a schoolmaster 
captured and killed 
got the Eng. plans 
Connecticut 
hung 
Schoolmaster Spy 
Yale College joined the army 
disguised himself 
master 
scout 
Sept. 22,1776 
His Death 
,, 
I. . 
/-
I 
~ ' I' 
I 
!General Directions: 
.EX:ERCISE SEVEN 
Read the selection on p. 79 and so. After 
you have read it, select a person in your 
group to be the secretary. The secretary is 
responsible to do all the writing and cor-
recting for the group. The secretary is also 
to tell you what questions to answer and 
whether you have answered them correctly. 
(Correct answers are on the folded paper.) 
If you wish, you may refer to the selection 
as you an~rer your questions. 
--------------------------------
I 
I 
:. 
Lowest Level 
Directiop.s; Read each sentence and decide whether the 
underlined part tells who,where,or what 
happened. When the secretary calls on you, 
tell him how you would answer the question. 
V~en you have finished this, tell your 
secretary how you would arrange the sentence; 
on the lines provided so as to form three 
separate paragraphs telling a story about 
each general. The secretary will write them 
down for you. 
l. 
2. 
3. 
4. 
5. 
General St. Leger was in command of one 
British army. 
General Burf$oyne was in command of the · 
second Brit~sh ar.my. 
The third British army was led by General 
Rowe. 
The plan of General St. Leger was to come 
east from Lake Ontario. ----
The plan of General Burgoyne was to come 
down from Canada. -
6. The plan of General Howe was to sail up 
the Hudson River. 
74 
Average Level 
I Directions: 
I 
~ superior Level 
Directions: 
7. However, General st. Leger was oea"Gen 
by General Herkimer in the Mohawk 
valley. 
s. However, General Burgoyne was defeated 
at Saratoga. 
9. General Howe captured Philadelphia. 
Gen. St .. Leger Gen. Burgoyne Gen. Howe 
Group these sentences so as to form three 
separate paragraphs telling a story on ~ 
the general was, where he was to be, and 
what hatpened to him.Jiave your secretary 
write t e sentences for you on the lines 
provided below. 
1. His army was to come east from Lake 
ontario. 
2. The third British army was led by 
General Howe. 
3. The first British ar.my was under the 
command of General st. Leger. 
4. He was defeated at Saratoga. 
5. He went south and captured Philadelphia 
6. General Burgoyne was in command of the 
second British army. 
?. This army was to sail up the Hudson 
River. 
a. He was beaten by General Herkimer in th 
Mohawk Valley. 
9. This army was to march down the Hudson 
Valley from Canada. 
First .A:rriiy Second .Army Third Army 
Tell your secretary the correct answers an 
have him write them for you on the lines 
provided. 
il 
i 
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1. List the three British generals. 
a. -----------------b ___________ .;,._ __ _ 
c. 
2. Give the route of each general. 
a. --------------b. ~----~.;._~~.;._-
c. 3. Tel':;"l_wh.....,. ~a""""!t~h~a--p-p~en~e~as--::~:t~o-each general 
a. -----------------b. -------~----~ 
c. -----------------
I 
I 
I /-
I 
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1! 
;] 
i p 
,. 
I 
77 
_j 
----,r==========;;====='==============#=====l 
I 
/-
EXERCISE EIGHT 
General Directions: Read the selection on p.Bl. When you have 
finished, put it away and get ready to play 
the card game. In the card game, you are 
going to group the facts you read around 
four main headings. 
(To dealer of cards: Correct answers are on 
the folded paper.) 
..... -~---------------------------.._.- ....... 
Directions to play card game: 
Lowest Level 
l· Select one person in your group to be 
the dealer. 
2. Have the dealer take the deck of cards, 
shuffle them, and distribute them among 
you. (Each person should receive four 
cards.) 
3. When the dealer calls you, talce one card 
in your hand, say the word or words on 
it, and place it under the proper head-
cards on the table. 
4. Do the same for the other three cards. 
5. Your dealer will give you a point for 
each correct answer. Score yourselves to 
find the winner. 
fE~dings 
Where 
When 
.A;I!1lrY Needs 
words on cards 
washJ.ngton 
British 
.A;m.ericans 
a.rmy 
men 
Valley Forge 
Philadelphia 
1777 
winter 
spring 
blankets 
I 
.I 
il 
I 
I 
I 
I 
I 
II 
Average Level 
superior Level 
tclothes 
shoes 
guns 
:rood 
·woolen socks 
Readings 
.A;m.er~cans 
British 
Needs 
setting 
words on cards 
su:r:rered terribly 
bitterly cold 
hungry 
:ragged 
starving 
warm 
well-fed 
gay 
careless 
Valley Forge 
177'7 
Philadelphia 
ammunition 
clothing 
shelter 
food 
Headings 
,Americans 
British 
weather 
Americans' Character 
Words on cards 
su:t':t'ered terr~bly 
hungry 
ragged 
starving 
bare :root 
co:mf' ortabl e 
well-:t'ed 
clothed warmly 
stormy 
pJ.ustery 
~cy 
I 
I 
I! 
/-
bitterly cold and windy 
courageous 
loyal 
true 
fearless 
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EXERCISE NmE 
General Directions: The pictures on the exercise sheet show 
important events in the selection you are 
going to read. Look at them carefully and 
then read the selection on p.82. After you 
have finished reading, number the pictures 
in the order in which the events happened • 
.After you and your partner have arranged th 
pictures, check with the correct answers on 
the folded paper. 
---------.--------------------------
Lowest Level 
Directions: These pictures show important events in the 
story. Number them in the order in which th 
events took place. Also be sure to read the 
words under the pictures for they are clues 
which will help you. 
France sends money and 
s~ipa1~'~~------~ 
America tells England to 
mind her business ( ) 
washington and Lafayette 
are friends ( ) Fra.D.B::~:In goes to the King of France ( ) 
i 
leo 
Average Level 
Directions: 
-----=-=· =IF==== 
These :pictures show important events in the 
story. Number them in the order in which 
the events took place. 
--..-::.~ ..__ ....._. 
·-~ a:J 
( ,) ( )) 
( ) 
8~ 
Superior Level 
,( 
Directions: ~ese pictures show important events in the 
story. Number them in the order in which 
the events took place. Then \vrite a sentence 
0 :r group of words under each picture to show 
what is happening. 
( ) 
( ) { ) 
'I 
82 
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EKERCISE TEN 
General Directions: Decide whom you want as secretary in your 
group. When you have, ask your secretary 
to read the selection on :p. 83 aloud to 
your group. After he has finished the read-
ing, he will call each of you by turn to teJP-
whether one event came before or after an-
other. He will also score you by checking 
your answers with the correct answers on 
the folded :paper. 
--------------------------------
Lowest Level 
Directions: 
Average Level 
Directions: 
There are five :pairs of statements given 
below. Read each :pair carefully. When your 
secretary calls you, tell him which of the 
two events happened first • 
.1. France kept her promise to help 
- the .Americans. · 
___ A French fleet appeared off the 
coast of New dersey. 
2 •... The British left Philadelphia. 
--- The British were surprised. 
3. . A battle was fought. 
::: The British ran into the Americans. 
4. One of Washingtonts generals worked 
--- out :poor plans. 
One of Washington's generals ordered 
--- the men to retreat. 
5. Congress dismissed the general from 
-the army. · 
Congress became angry at this 
---general's doings. 
As your secretary calls upon you, tell him 
which of the sentences given should be 
numbered first, second, third, etc. to show. 
the order in which the events took :place. I 
! 
83 
r 
Superior Level 
Directions: 
one of Washingtonts generals worked out 
poor plans. 
A battle was fought. 
The British left Philadelphia. 
France kept her promise to help the 
Americans. 
The British ran into the Americans. 
Congress dismissed the general from the 
A French fleet appeared off the coast 
of New Jersey. 
The American general ordered his men to 
retreat. 
army 
AS your secretary calls upon you, tell him 
how you would complete the sentences below 
to tell the events that occurred in the 
story. When this is finished, tell him which 
of the sentences below should be,num.bered 
first, second, third, etc. to show the order 
in which the events happened. 
one of Washingtonrs generals worked out 
poor • 
A battle was • 
The British left the city of ---------· 
France kept her promise to help --------· 
The British ran into • 
I 
Congress dismissed the general from .. 
A French fleet appeared off the coast of I 
The American general ordered his men to _::: 
84 
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EXERCISE ELEVEN 
Read the selection on p.84. Then decide 
among the four of you who is to be the 
leader. The leader will select and read 
aloud the riddle that is to be answered by 
you. 
Try to guess the riddle after hearing only 
the first three sentences. The leader will 
give an extra poiut to those who can do this 
________________ .,___....,. _______________ _ 
Lowest Level 
!Average Level 
superior Level 
(.Anmver is given in title.) 
Am I A Cannon Or A Privateer ? 
I am a thing. 
I gave England trouble. 
I am armed. 
I sail on seas. 
I went after British merchant ships. 
Am I J"ohn PaUl J"ones Or Ben. Franklin ? 
I am a person. 
I am an .A:m.erican. 
I am a commander. 
I fought sea battles. 
I am commander of the "Bonhomm.e Richard. n 
Am I .Alnerica Or England ? 
I am a body of land. 
I am very strong. 
I own large ships. 
I had the strongest navy. 
I fought against the .Alnericans. 
(A clue is given in the title.) 
What Sailing Thing Am I ? 
Who .Aln I ? 
what Country A:m I ? 
(No clues in the title.) 
Name Me. 
Name Me. 
Name Me. 
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EX:ERCISE TWELVE 
Study the map on P• 85 for two or three 
minutes, trying to remember all that it 
tells you. When you are ready,put it away. 
Then select a leader in your group. Your 
leader will ask you questions to see what 
you can remember of the story the map told •. 
your leader will also select the question 
he wants you to answer and tell you whether 
you have answered correctly or not. (Correc1 
answers are on the other side of the paper 
given to your leader for scoring.) 
II I 
1--------------------------------
Lowest Level 
I 
Directions: 
' 
I 
I Average Level 
i Directions: 
i 
I 
' I 
I 
·-
Tell your leader how you would fill in the 
blanks for the sentences below. (The words 
given will help you.) 
North Carolina 
Georgia 
South Carolina 
Virginia 
King 1 s Mountain 
Charleston 
Cowpens 
savannah 
1. Starting from the north and travelling 
south, the states shovm on the map are 
____ , , , and ___ _ 
2. Starting from the south and travelling 
north, the states shovm on the map are 
____ , , , and ___ _ 
3. In order of happenings, the British 
captured and • 
4. The English defeats were first at 
and later at • ------
Tell your leader how you would fill in the / 
::a:::~:~t::o:s:::u::~:i:::·travelling ,1 
south, the states shown on the map are 
1 
-----' , , and I 
----· 
- --- -
I 
.I 
I' 
II 
., 
t, 
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?· Starting from the south and travelling 
north, the states shown on the map are 
' ' ' 
and 
• 
3. In order of happenings, the British 
e captured and • 
4. The English defeats were first at 
and later at 
• 
SUEerior Level 
Directions: Answer the following questions. 
1. Starting from the north and travelling 
south, name the states shown on the 
map. 
2. Starting from the south and travelling 
north, name the states shown on the map. 
5. In o,rder of happenings, give the British 
victories. 
4. Give the British defeats in sequential 
order. 
I 
•' 
l 
I 
I 
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EXERCISE THIRTEEN 
General Directions: outlining means picking out the topics of 
paragraphs and their related facts and ar-
ranging them in order. 
Read the selection on p. 85 and then com-
plete the outline of it on the exercise 
sheet. When you have completed it, check 
your answers with the correct ones on the 
folded paper. You may refer to the reading 
if you need to. 
Lowest Level 
' Directions: In this exercise you need only fill the 
b.lanks to have an outline of the paragraphs 
and their related facts in an arranged or-
der. Decide how you would fill the blanks 
with the words given below. 
I 
I 
I 
I 
! 
Average Level. 
Directions: 
- -
land 
Savannah 
south 
colonies 
Cowpens 
fort 
charleston 
North Carolina 
I. What Captain Ol.ark did 
A. Captured a British --------
B. Claimed II. English vi c..,..t_o_r ..... i_e_s_ 
A. Marched through southern __ _ 
B. Captured the city of----
c. Captured the city of ____ __ 
III. English defeats 
A· Beaten at King•s Mt. in ____ __ 
B. Knocked out at 
a. Pushed out of t_h_e ___ _ 
Tell how you would fill in the blanks so 
that you will have an outline of the para-
graphs and their related facts in an ar-
ranged order. 
I. What Captain Clark did 
A· Captured a British -------
B. Claimed -------
superior Level 
Directions: 
II. English victories 
A. Marched through southern 
B. Captured the city of ~----
c. Captured the city of -------
III. English defeats 
A· Beaten at King's Mt. in ____ __ 
B. Knocked out at 
c. pushed out of t~h-e __ _ 
Read the faets given. Some of them should 
be used to complete the outline below. on 
the lines under topics I, II, and III give 
the facts you think belong there. 
Marched through the southern colonies 
Beaten at King's Mt. 
Marched gaily 
commanded by Lord Cornwallis 
claimed land for the United States 
Cap~ured Savannah, Georgia 
Driven out of the south 
Captured a fort at Vincennes 
captured Charleston, South Carolina 
came from Virginia 
Knocked out at Cowpens 
I. What Captain Clark did 
A. 
B. 
II, English victories 
A. 
:s. 
c. III. Eng~l-i-s~h~d~e~f~e-a~t-s ____ __ 
A. 
B. 
c. 
--
I 
EXERCISE FOURTEEN 
General Directions: Read the selection on :p. 86 • .lct'ter you have I 
read it, select a :person in your group to bel 
the secretary. The secretary is responsible 
to do all the writing and correcting ror 
your group. The secretary is also to tell 
you when to answer and whether you have 
answered correctly. (Correct answers are J 
on the folded :paper.) I 
_______________ .....,. _________________ _ 
1 Lowest Level 
I 
Directions: Tell your secretary how to fill in the blank~ 
so that you will have an outline of the 
:paragraphs and their related facts in an 
arranged order. 
I. What the Americans did 
A• Retreated 
B. Led the Br·";"i":I:'t-ri"""'Sh~--a~w~a-y~f~rom 
II. What the British did -------
A. Followed the B. Trapped thems_e.,..l_v_e_s_a"7'"t-
III. Who trapped the British ---
A. American 
B. French --------
a. Washington and his 
IV. Results or the war ----
A· Cornwallis and his army 
B. The War of the Revolutio_n __ w_a_s_ 
a. The colonies gained their ----
D. The colonies would be known as 
----ll 
I Average Level 
I 
' Directions: Read the facts below. Some of them should be 
used to complete the outline. For the lines 
under topics I, II, III, and IV, tell youD 
secretary which facts you think belong 
there. 
saw French ships 
Followed the Americans 
washingtonrs ar.my 
The War or the Revolution was over 
Ran away 
The colonies would be known as the United 
States 
====-======;~======-====-=--======-=====-========~~====,============~~===-===========~r-=========-
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superior Level 
Directions: 
:American soldiers 
Retreated north 
The colonies gained their freedom 
Led the British away from their supplies 
Trapped themselves at Yorktown 
cornwallis and his army surrendered 
French soldiers 
t. ~at the Americans did 
A• 
B• 
II. What the British did 
A. 
B .. 
III. Who trapped the British 
A. 
B. 
c. 
IV. Results of the war 
A· 
B. 
c. 
n. 
Give your secretary the correct information 
tor each part of the outline below .. 
I. What the Americans did 
A. Where they went 
B. Why they went there 
II. What the British did 
A. Whom they followed 
B. What happened to them 
III. Who trapped the British 
A. What soldiers 
B. What foreign friends 
C. What important general 
IV. Results of the war 
A. Who surrendered 
B. What was over 
c. What was the gain 
D<t What was the great outcome 
9l 
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EXERCISE FIFTEN~ 
General Directions: Read the selection on p . 87. After you have 
read it, put it aside so you can't see it. 
Pull out the card from one 'l:rindm b elm'r. 
The Roman Hwneral WT'i tten-lmderneath the 
card indicates the tonic of the outline 
LO\iTest Level 
Directions: 
you are to ansvver. As·- each one of you an-
sv;ers, your group is to listen carefully 
and jU(lge whether your answers are correct. 
(.Any disputes can be settled by checkino 
vdth the correct ans11ers on the folded 
paper.) 
Read the facts below. Some of them should 
be used to complete the outline. On t h e 
lines under topics I, II, III, and IV give 
the facts you think belong there. 
The government ·was weak 
·washington was made secretary 
·fashington was made president 
The Declaration of Independence \iras "\.vritten 
Boston 
Fra..n.klin 
Madison 
.July 4 , 1776 
Hamilton 
Philadelphia 
The delegates planned a good government 
..,!J.ay 25 , 1787 
The Constitution vms written 
The colonies were unable to govern themselves 
.Jefferson 
I. Reasons for the convention 
A. 
B. 
92 
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Average Level 
Directions: 
lsu'J)erior Level 
. Directions: 
II 
li 
i[I. 
III. 
~ime and place o:f the convention 
A. 
B. 
Important delegates 
A. 
B. 
c. 
n. 
E. 
rv. Work o:f the convention 
A. -~------------B. 
c. --------------
Give the correct in:formation :for each part 
o:f the outline below. 
I. Reasons :for the convention 
A. Di:f:ficulty o:f the colonies 
B. Condition o:f the government 
II. Time and place o:f the convention 
A. Date 
B. City 
III. Important delegates 
A. Who 
B. Who 
c. Who 
n. Who 
E. Who 
IV. Work o:f the convention 
A. What was Washington made 
B. What did the delegates do 
c. What great paper was drawn up 
Complete the outline below • 
I. Reasons :for the convention 
A. 
·'B. 
II. Time and place of the convention 
A .. 
B. -----------
III. Important delegates 
- --
A. -----------B. c. -----------
n. -----------
E. -----------
-
-
-
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IV. Work of the convention 
A· ---------------
B. ---------------
0. ---------------
lj II 
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EXERCISE SIXTEEN 
General Directions: When you prepare a report you usually jot 
down only the most important facts. Some-
times one sentence or a part of a sentence 
about what you have read ~dll help you re-
member several paragraphs. Such notes are 
running notes. 
Select a person in your group to read the 
selection on p. 88 and 89 aloud to you. 
After he has finished reading, work to-
gether so that you will complete the ex-
ercise on note taking and outlining. (After you have finished, check with the 
correct answers on the folded paper.) 
--------------------------------
Lowest Level 
Directions: Read the notes carefully. Then fit the 
notes to the outline given below. You may 
refer to the selection if you need to. 
There should be a Congress of two houses to 
make the laws. 
The Dec1aration of Independence tells how 
the United States began. 
A president shall be elected to see that 
the laws are obeyed. 
The Declaration of Independence and the 
Constitution are two of the greatest writte 
papers. 
our government is built upon the Declaratio 
of Independence and the Constitution. I 
A Supreme Court shall settle any quarrels 
that the laws might cause. 
I. Two great written papers 
A. ----------
B • ..--~--=-~...,......,...,....,.....,.,...,__-II. What the Constitution says 
A. 
B. -----------
0. ~ ........ --=--=--.-.------.-=-III. What the Declaration of Independence 
gives 
A. 
I 
I 
•: 
j 
J 
verage Level. 
irections: 
' . 
!su-perior Level 
1
toirections: 
I 
I 
IV. What our government is built upon 
A. 
B. 
Here are some. notes from the selection read. 
Read each set of notes and then add what you 
believe is missing. If you don't remember, 
reread the story again. 
After you have finished completing the notes, 
tit them to the outline below. 
What the Constitution says 
1. There shall be a Congress of two houses 
to make the laws. 
2. 
3. 
TWo great ~~itten papers 
1·--~-----------------------------------2. 
What the Declaration of Independence gives 
1. 
What our government ~s built upon 
1. The Declaration of Independence 
2. 
I. Two great written papers 
A. -----------------B. II. Wha""t___,.t ..... h_e___,c=-o-n_s_t ..... ~-· t.,...u_t..,.......i-on-. -_ -s-ays 
A. --------------B. 
III. What the Declaration of Independence 
says 
A. 
IV. What our government is built upon 
A. 
:s. 
Reread the selection and take notes on the 
topics given. Atter you have finished taking 
notes, fit them to the skeleton outline. 
1. Two great written papers 
2. What the Constitution says 
3. What the Declaration of Independence says 
4. What our government is built upon 
-I 
II 
I .. 
-
-A. 
B. -
II. 
-A.-
-B. 
c -
III. • -
-
-
A._ 
IV. 
-A•-
-B.-
-
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EXERCISE SEVENTEEN 
General Directions: In summarizing a paragraph or a story, it 
' is possible to tell in one sentence or a 
"few sentences all the important happenings. 
Lowest Level 
Directions: 
Average Level 
Directions: 
Read the selection on p. 90 and decide how 
to answer the questions given to your group. 
(Correct answers are on the "folded paper.) 
Reread the first paragraph in the selection, 1 
and then decide which of: the two statements I 
in the "first pair give the best summary. 
Then do the same for the other two para-
graphs. 
Paragraph One 
washington retired to Mt. Vernon 
--- After the war, Washington retired to 
-- Mt. Vernon. 
Paragraph Two All the people wanted Washington as 
- president. 
__.,.___ 
washington was wanted as President. 
Paragra*h Three 
was ington became the first President of 
--- the United States. 
on April 30, 1789, at Federal Hall, 
---New York City, Washington became the 
first President of the United States. 
Reread the entire selection and decide which 
of: the five sentences below would make the 
best summary for the article read. 
l. Atter the war, washington retired to 
Mt, Vernon. 
2. Mt. Vernon is in Virginia. 
3. Mt. Vernon is a beautiful home. 
4. 4t ~. Vernon, Washington hoped to live 
~n peace. 
98 
5. Washington was nominated for President. 
~,= 
,! 
Superior Level 
Directions: 
6. His services were not yet over. 
7. On April 30 2 1789, at New York City, Washington became the first President. 
a. Adams was named Vice President. 
Reread the selection and pick the sentence 
in your reading which best summarizes the 
following; 
1. What Washington did immediately after 
the war 
2. Where the capital was at the time 
3. When Washington became President 
4. How far Washington had to travel 
5. How Washington was honored on his way to 
New York City 
II 
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EXERCISE EIGHTEEN 
General Direct ions : Read t he selec-tion on p . 91. After you have 
read it , put it away . Then pt4l out the card 
fron one findou belm·r. The nur ber written 
underneath the card tells you the q_ues-Gion 
you are to a.J.1SvJer . .Ansvrer t h e q_uestion y ou 
are responsibl e f or, and when you have all 
finished ; score yourselves to find the win-
ner . (Correct anm·rers are on t he folded 
paper .) 
L_ovrest Level 
Directions: 
Averag e Level 
Directions: 
Finish the su:r::nnary s entences belovr ,.,i th the 
word h ouses , ri ch , improvements , small, gin, 
farmers , lllVe~, cotton , or s l aves . 
1. When Washin ton was President , Our .America 
v.;as very • 
2 . There v1ere very fevv good • 
3 . Niost h ouses were vli thout modern • 
4 . Electri c lights, telephones, automobiles , 
and trains had not been • 
5 . Most of the people -vvere • 
6 . The __ ard ·work was done by Negro ____ • 
7. In 1793 , Eli 1m1itney invented the ------• 
s . The cotton gin ni clced t h e seeds from 
the • -
9 . This invention helped t he southern 
u l anters grow • 
Complete the f ollowino summary sentences : 
1 . Vv'11 en Washington was President .,. Our .Ameriva 
was very • 
2 . There vrere very few good ---....-~~-· 
3 . Most houses were without modern 
-----· 
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I 
su-perior Level 
Directions: 
I 
4. Electric lights, telephones, automobiles, 
and trains had not been • 
5. Most of the people were • 
6. The hard work was done by • 
7. In 1793, Eli Whitney invented the 
cotton • 
s. The cotton gin picked the seeds from 
the • 
9. This invention helped the southern 
planters grow • 
Give a summary sentence about the following: 
1 .• The size of our country at the time 
2. The number of fine homes 
3. A description of the common houses 
4. The conditions of the times 
5. The type of work most colonists did 
6. The type of work the Negro slave did 
7. The new invention 
s. The importance of the invention 
g. The gain of the South after the invention 
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General Directions: 
I 
EXERCISE NINETEEN 
Read the selection on P• 92 .. When you have 
~inished reading, select a person in your 
group to be the leader. The leader is re-
sponsible to answer the ~irst question, and 
then call each o~ you by turn to also answer 
one question. After all o~ you have recited, 
check your answer with the correct one on 
the ~olded paper. 
I 
~-------------------------~-----
Lowest Level 
Directions: 
I 
j~verage Level 
Directions: 
I 
- -
Reread the ~irst paragraph care~ully so that 
you will know what the main topic o~ it is. 
Then tell which phrase or sentence below 1 
{under Paragraph one) makes the best su:mm.a.ry I 
o~ the paragraph. Do the same ~or the other 
:Paragraphs. 
Paragraph One 
The United States was young. := Hamil ton became Secretary o~ the 
Treasury. 
Needs o~ the country 
paragraph Two 
Borrowing money 
--- The United States owed a great deal 
- o~ money. 
___ Many people lent money. 
Paragraph Three 
Printing bonds 
- Bonds are promises to pay. 
=-Hamilton solved the problem with bonds. 
Paragraph Four 
The death o~ Hamilton 
1 
--- Ham.ilton 1 s success 
--- Aaron Burr o~ New York 
----
Each sentence given summarizes the main idea 
of one o~ the paragraphs in the article you 
have read. Look back at the selection2and 
1.02 
··~. 
,, 
j 
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superior Level. 
Directions: 
tell how you would number the sentences to 
match the paragraph. 
Hamilton solved the problem of borrowing 
--- money by the issue of bonds. 
Burrts jealousy brought Hamilton's success 
-to a quick stop. 
Hamilton, as Secretary of the Treasury, 
--- looked after our money matters. 
Our country owed many people and countries 
--- a great deal of money. 
Make a summary by giving each paragraph a 
title that tells what it is about. 
Paragraph One --------
Paragraph Two ----------~ 
Paragraph Three -----
paragraph Four -----------
•' 
. 
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EXERCISE TWENTY 
!General Directions: Read the selection on p. 93 and 94. When 
e you have finished, select a person in your group as leader. The leader is responsible 
to call each of you by turn to answer ques-
tions on the exercise, and also to tell you 
whether you have answered correctly. {.Any 
disputes can be settled by checking with 
the correct answers on the folded paper.) 
~-----------~-------------------
tLowest Level 
!Directions: Tell your leader how you would fill in the 
paragraphs so that you vdll have a complete 
summary of the story. 
After Washington retired as 
of the United States, was chosen 
President. Thomas Jefferson was nrumed 
It was while Adams was President 
that our government moved to • 
had been the capital vVhen Washington was 
elected. Then had its turn for a 
short • later became the final 
moving place. 
In the early days, Washington had no 
stately , no lovely , and very 
narrow • The White House wasn 1 t 
and the was neither large nor -
• The first president to be elected 
to the new capital was • He was the 
President of the United States. 
Average Level 
Directions: Tell your leader how you would fill in the 
first paragraph given so that you vvill have 
' a summary of the first part of the selec-
I 
tion. The other ~arts of the summary you 
are to finish wi hout any help. 
"-
I 
After Washington retired as 
of the United States, was chosen 
president. Thomas Jefferson was named 
I It was while Adams was President that I 
, 
I • 
~ 
- I I I I I I I 
II !I I, il 
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Superior Level. 
Directions: 
In the early days, Washington had 
no --------------------------------------
The first president to be elected 
to the new ------------------------------
-----------------------------------------· 
Your leader is going to select one of the 
topics below for you to summarize verb all 9-. 
When he calls upon you, summarize the to:t;11-c 
in three or four sentences. 
The Capitals of our country 
The Capital in the early days 
J"ohn Adams 
Thomas Jefferson 
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EXERCISE TWENTY-ONE 
General Directions: Read the selection on p. 95 silently once, 
trying to remember the things mentioned. 
After you have finished reading, decide 
between you and your partner who is to an-
swer first. Then do the exercise. 
Lowest Level. 
I Directions: 
! 
You and your partner will do the exercise. 
First you will reread the first paragraph 
and your partner will ask you question~ on 
it. After you have told him your answers, 
your partner will reread the second para-
graph and you will ask him questions on it. 
As the person talks, check the number of 
things he remembers in the spaces provided. 
paragraph One 
Q,uestions: 
l.. Tell of 
J"efferson 1 sf 
birth. 
2. Give some 1' of the 
positions 
Jefferson 
held. ~ 
Paragraph Tw~ 1 
Questions: 
J.. Describe , I 
Jefferson"'-' 
the man. ~ 
~ 
2, Describe 1 
him. as the 
handy man. 
!Answers: 
1. 
2. 
Virginia 
-1.743 
Gov. of Virginia 
=: Minister to France 
Sec. of State 
-Vice Pres. 
- Author 
Answers: 
l. liked by all 
- didn t t go for styl ~ 
-- didntt go for show 
f. friendly 
trusted men 
--- against slavery 
=:: liked freedom 
2. planned Monticello 
::: built Monticello 
designed buildings 
II 
• 
' ., 
Average Level 
Directions: You and your partner will do the exercise, First, 
you will ask your partner questions on the first 
paragraph. Then your partner will ask you questions 
on the second paragraph. As the person talks, check 
the number of things he reme~ers in the spaces 
provided. 
Paragraph One 
Questions: 
]., Tell of 
J"effersonts 
birth& 
2. Give some 
of the 
positions 
J"efferson 
held. 
parMraph Two 
QUestions: 
1. Describe 
J"efferson 
tiJre man. 
2p ·Describe 
him as the 
handy man • 
t 
r 
I 
A;nsvvers: 
1. . . Virginia 
- 1743 
2, . . Gov. of: Virginia 
~ Minister to France 
--- Sec. of State 
-Vice Pres. 
= Author 
Answers: 
1. liked by all 
--- didn 1 t go :t:or style 
--- didn 1 t go for show 
- friendly 
- trusted men 
--- against slavery 
--- liked freedom 
--
2, planned Monticello 
--- built Monticello 
::: designed buildings 
1107 
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Superior Level 
Directions: You and your partner will do the exercise. First, 
you vdll ask your partner to tell all he remembers 
on the first paragraph. Then your partner will ask j 
you to tell all you remember on the second paragraph. 
As the person talks, check the number of things he 
remembers in the spaces provided. 
Paragraph One 
Question: 
Tell me everything 
you can remember in 
the first. paragraph. j. 
~ 
yl ~· 
paragraph Two ~~ 
Q,uestion: 
Tell me everything 
you _can remember in 
the-second para-
graph. ~I 
I 
'\\l 
.Answers: 
Jefferson was born 
---:- in Virginia 
in 1'743 
-_ -_ was Gov. of Virginia 
1 
- lVJ:i.nister to France 
~Sec-of State 
-Vice Pres. 
--- wrote the Declaration 
--- of Independence 
in l80l 
--- was chosen President 
--- served from 1801 
=: to 1.809 
.Answers: 
Jefferson was a man 
--- of the people 
liked by all 
--- didntt go for style 
-or show 
-- was friendly 
--- trusted men 
=:: was a handy man 
_planned 
and built 
--- Monticello 
- in Virginia 
--- designed other 
1 
-buildings 
had Negroes 
- around his plantationf 
--- believed all men 
-to be free 
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EXE_RCISE TV/ENTY - TWO 
General Directj_ons : Read the sel e c tion on p . 96 . After y ou have 
fin i shed, pull out the card from one wi ndow 
belovr . The number vrri tten underneat_l the 
card tells you the question you are to 
Lowest Level 
Avera e Level 
anm er . P..n svmr the question you are res~on­
sible for , and when you have finished; your 
gr oup is t o see if they can add anythin to 
it . If n o-one can , g ive yoursel f a point ; 
otllert"lise the person who adds to t h e sum-
mary e;ains t h e point . "lhen t h e exercise is 
cor® l eted , score yourselves to find the 
v1inner . (Any disp u·ces can be settl ed by 
referring to t he selection.) 
Questions : 
1 . Tel l ab out the t ' ro men t hat carried on 
v1i tll the sale oTLouisi ana. 
2 . Give the t,·vo reasons why Nap oleon agreed 
to sell . 
3 . Hention the three points why t h e 
Louisiana Purchase vms con sidered a 
great gain . 
Q,uestions : 
1 . Tel l al l y ou can about the men v'!ho 
carried on rli th the sale of the l ru'ld . 
2 . Give the reasons 1:1hy the sale was 
finally made . 
3 . l ention all the p oints why the Loui siana 
Purchase i'.ras considered a great g a i n . 
109 
Superior Level 
! 
'I 
Questions: 
l.'.'.1~ell all you can about the land to be 
sold. 
2. Tell all you can about the condition of 
France at the time. 
3. Give a complete history of the Louisiana 
Territory. 
116 
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~CISE TWENTY-THREE 
e General Directions: Decide whom you want as teacher in your 
group. When you have, ask the teacher to 
read the selection on ~· 97 aloud to you. 
After he has finished the reading, he vdll 
call each of you by turn to tell what you 
can remember about the selection. He will 
also score you by checking your answers wit 
the oral recall check test. 
--------------------------------
Lowest Level 
Directions: 
Average Level 
Directions: 
Ask the ~u~ils in your group the questions 
below. Call each by turn. Check each childl 
answers as he talks. Don't interru~t or hel 
him in any way. Check the number of things 
he remembers in the s~aces provided. 
f 1.- Question: Give the four things the 
Louisiana Territory was rich i • 
.AP.swer: cattle 
211 Question: 
.A;O.swert 
corn 
_..wheat 
== gold 
Give the two men that went on 
the e:x:pedi tion. 
Lewis 
-Clark 
3. Question: Tell the route of Lewis and 
Clark giving the three ~laces 
they passed. 
Answer: u~ the Missouri River 
- over the Rocky Mountains 
- down the Columbia River 
Ask the ~upils the questions on the page. 
Call each by turn. Check each child's 
answers as he talks. Don tt interrupt or hel 
him in any way. Check the number of things 
he remembers in the spaces provided. 
1. Question: List the things the Louisiana 
___________ Terri tory was rich ___ ~n. ___ _ 
111 
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superior Level 
Directions: 
Answer: 
2. Q.uestion: 
Answer: 
3. Q.uestion: 
Answer: 
cattle 
corn 
-wheat 
:=gold 
Give the men that went on the 
expedition. 
Lewis 
--Clark 
Give the route of Lewis and 
Clark. 
. . up the Missouri River 
--over the Rooky Mountains 
--- down the Columbia River 
Ask the pupils in your group the questions 
o.n the :page. Call each by turn. Check each 
child's answers as he talks. Don't interrupt 
or help him in any way. Check the number of 
things he remembers in the spaces provided. 
1. Question: Tell everything you can about 
the Louisiana Territory as a 
gain to us. 
Answer: a great deal of land 
country doubled in size 
--- it was a bargain 
- a land of :plenty 
a land of cattle 
--- rich in gold 
--- rich in corn 
--- rich in wheat 
---
2. Question: Give a complete setting of the 
trip and the route taken. 
Answer: left St. Louis 
3. Q_uestion: 
Answer: 
- in Missouri 
-1804 
- Lewis 
--Clark 
- went up the Missouri River 
-=- over the Rooky Mountains 
--- down the Columbia River 
- to the Pacific Ocean 
-
Give interesting :points of the 
trip. 
met Indians 
saw buffaloes 
112 
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saw bears 
- saw other animals 
-made maps 
-
toolc two years 
I. 
[ 
II 
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General Directions: 
I. 
I 
EXERCISE TWENTY -FOUR 
Read the selection on p. 98 silently among 
yourselves trying to remember the important 
things mentioned. Atter you have finished 
reading, put the selection away so you can't 
refer to it. Then select a person in your 
group as the teacher. The teacher is re-
sponsible to call each of you by turn in 
order to do and complete the exercise, and 
also to tell you whether you have answered 
correctly or not. 
Any disputes or questions can be settled by 
referring to the selection. 
--------------------------------
Lowest Level 
Directions: 
I 
I 
i 
I 
1 Average Level 
1 Directions: 
I 
I. 
. I 
I 
I 
I 
Tell your pupil-teacher all you possibly 
can on the topic he chooses for you. When 
you have finished, your teacher will grade 
your answer as good, fair, or poor. See if 
you can all score good. 
Paragraph One- President dames Madison 
paragraph Two- England and France 
paragraph Three- England's claims 
Paragraph Four- Results of England's 
meddling 
Proceed in the following manner: 
1. Have the pupil-teacher give you a 
numerical order. 
2. Rave the first person give a sentence 
about the first idea of the story read. 
3. Have the next person give a sentence 
about the second idea of the story • 
I 
I 
I lirl·= ==--=-1 
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I 
I 
Superior Level 
Directions: 
=~---= 
I 
I 
' 
i, 
4. Proceed in this fashion until all the 
major and minor ideas are given in 
sequential order. 
5. Any person who gives an incorrect idea or 
an idea in t~e wrong order loses a point. 
6. See who scores the most points. 
Proceed in the following manner: 
l. Have the pupil-teacher give you a 
numerical order. 
2. Have the first person give a sentence 
about the first idea of the story read. 
3. Have the next person repeat what the 
first person said and add the next idea 
of the story. 
4. Each person is to repeat everything said 
before him and add the next sequential 
idea. 
5. Proceed in this fashion until the entire 
selection is given in sequential order. 
6. Any person that gives an idea in the 
wrong order or an incorrect idea loses 
a point. 
7. See who gains the most points. 
I 
I 
I 
l
l 
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